
TifESIS 

Training Teachers for th~ Elementary Schools through the Normal Schools. 

I, Introduction 

1. VJnat o.re the big factors in the teacher-tre,ining situation in the 

United States today. 

(a) The cosmopolita..--i population of the elementary schools. 

(b) The large percentage of unprepared teachers. 

2. The importance plac~d upon teacher-training by other countries. 

3. The pioneers of the Normal School ideas in the 

II• curricula Problems 

1. courses pursued 

2. Practice school Procedure 

(a) Observation 

(b) Participation 

(c) Practice Teaching 

(d) Planning of Lessons 

(e) Evaluation of Teachers in Training 

United States.- --. T 

III. The Continuation in Training of the Normal S-chool gradua.te when enter-· 

ing upon service. 

rv. sumna r:r 



·The status of the public school teacher constitutes the most important 

problem in American. education. Our slogan is "Al_l mu_st be educated." The 
✓ . 

state undertakes to carry out this dictum by compeJJing all the children to 

attend school. ·All the children includes the dullard·a.s well a.s the bright. 

;Hence the problem becomes greatly complicated. 

Now is it too much to ask that every American child should have a compe

tent teacher? The carrying out of this requirement rests upon the belief that· 
. 

there is such a thing as professional kn?Wledge that a teacher needs, ju&;Jt as 

there is a medical knowledge that the doctor needs, and legal knowledge that 

the lawyer needs and.engineering knowledge that the engineer needs. The con

so-iousness of these, facts ?as given rise, in countries of progress;tve. stan-

dards, to schools maintained at public cost for the purpose of giring young 

men and women preparing for teaching, such instruction in principles, methods 

and devices, and such practice in their application as will enable them to 

begin the work of teaching with some degrEfe • of certainty of success. ___ _ 

The United states has done less for the preparation of its teachers 

than other countries in proportion to expenditure tor education and to num

bers of children in school. This -tt:es:ls has for its aim the setting forth 

of the problem of training teachers for the elementary schools through the· 

Nonnal Schools. Through the Introduction we wish. to show _the difficult task 

that is impqsed upon the teacher because of universal education\ Also the :(_ 

condition that oon!ronts the schools because of the large number of immature,· 

transient and 1;Ll-trained teachers.· 



America. has been called "The-melting pot of the world." This idea is 

in question today, but if there is any one institution of society that will 

make the insoluble lumps soluble, that inst_i tut ion is the sohool. 'I'alt,,:e for 

exa.rrrple, our ovm city BUffalo. The 1924 report on the different :nationalities 

as registered in the elementary sohoola is as follows: 

1. u. s. 

.2. African 

3. Albanian 

4. Arabian 

5. Armenian 

6. Austrian 

7. Bohemian 

e. Bulga.:rian 

9. Canadian 

10. Chinese 

11. Croatian 

12. Czeoho-Slova.kian 

13. Dalmatian 

14. Dr..nish 

15. English 

16. Finnish 

17. Frenoh 

18. German 

19. Graoian 

20. IIollandish 

29,603 

397 

19 

16 

.661 

38 

55 

2,022 

12 

5 

52 

--·. 

87 

1,502 

63 

205 

.3,192 

122 

81 

21. 

22. 

23. 

24. 

25. 

26. 

27. 

28. 

29. 

30. 

31. 

s2. 

33. 

34. 

35. 

36. 

37. 

38. 

39. 

40. 

Hungarian 1.027 

Irish, 534 

Italian 9,431 

Jugo-Slovakian 12 

Lithuanian 43 

Mexican 4 

Norwegian 97 

Polish 7,987 

Roumanian 108 

Russian 3, 04':l: 

Ruthenian 76 

Sootoh 502 

Servian 37 

Spanish 46 

Swedish 216 

Swiss 80 

Syrian 29 

Turkish 23 

Ukrania.n 108 

Other Na.tione.J.:l.ties .•·····lOL 

61,622 



we mae that 'by comparison U. s. is but 481{ of the whole. 

Mr. H• A. L• Fisher, former Minister of Education in England, who has 

lately returned home from a tour of inspection of our system of education, 

said in an address which he recently delivered in London, "One of the reasons 

which confirms the Ame:rioa.n irt his faith i:n fi:ld1;1,ce,tion is that he :recognizes 

in schools and colleges a unifying force which makes out of the heterogeneous 

,l.Jl1eJ.gam of races a. single people, a single national consciousness." 

"Education is the great harmonizer, the nation-malter, the essentially 

American thing." ''The more numerous the immigrant races, the more essential 

becomes the task of the educator. 11 

< 
They say figures talk.· Let us consider some of them. Statistics tell 

us that there. are 22,000,000 children in the public schools of America. Vfuen 

we add to that the number of those who attend colleges and take other educa

tional courses, we find that one third of the pupulation of the country is 
l i\ /1,JJ·,0 
\, Lt\-, __ ,~ J _ _Jl)}-.,1,, ~ -

engaged\in education. Now education depends on one thing - the quality of the 

tcc.cher. The process of education is the action of the teacher's mind, soul 
5 <; 

and character, on the minds, soul and character of the pupils •. We may have 

wonderful buildings, equipment, laboratories, and gymnasiums and still have 

o. bad system of education.· Therefore let us turn to figures again and survey 

the teaching personnel in the publio schools of our country. From the reports 
/ , 

of the United States Commissioner of Education, we learn that'at the present 

time, more than one-half of the public school teachers of the United States 

are immature; they are shortlived in the work of teaching; their general educa

tion is inadequate; their professional equipment is deplorably meager. Out of 

approximately 600 1 000 public school teachers in the United States, it has 



bsen estimated by oompetent authorities that 100,000 are seventeen, eigh• 

teen and nineteen years old; 150,000 are not more than twenty-one years old; 

300,000 are not more than twenty-five years old. As to length of servioe 

150,000 serve in the schools only two years or less; 300,000 serve in the 

oohool$ not more than four or fiv0 years. 

As to education 30,000 have had no education beyond the eighth grade of 

the elementary school; 100,000 have had less than two years• education beyond 

the eighth grade; 200,000 have had less than four years education beyond the· 

0ighth grade, 300,000 have had no more than four years• education beyond the 

oighth grade. As to professional preparation 300,000 have had no speoial pre

paration for the work of teaching. In the aggregate the boys and girls now 

hav1ng their schooling at the hands of immature and untrained teachers will 

oonatitute at least fifty per oent of the next generation of American voters. 

Of the 22,000,000 boys and girls in our public schools today, it may be 

conservatively estimated that l,OOO,O00 are being taught by teachers whose 

education has been limited to seven or eight years in the elementary schools; 

'700,000 are being taught by teachers who a.re scaroely more than boys a.nd girls 

them.selves and whose appreciation of ~heir responsibilities must, in conse"'.' 

quonoe of tbeir youth and inexperience, be extremely slight; 10,000,000 are 

being taught by teachers who have had no special preparation for their work 

und whose general education is quite inadequate. 

The opinions of leading superintendents of education throughout our 

Uhited States are most interesting and telling. Francis ;J. Blair, State Tuj p,Juri:-.lJ-/ 
''( 

Suporintendent of Pu.blio Instruction for'Illinois, said before the regional ·~ 

oitizen•s oonferenoe in Chica.go on November 29, 1920, that not,more than 44 

por cent of the teachers in Illinois have more than an elementary school edu-



-s-

ce.tion. :More than 63 per oent have never finished college or normal school. 

A great number a.re willfully incompetent, unoultured, and untrained. He 

also said that it was possible in a session of the State legislature to raise 

the standard required for veterinary dootors; to raise the standard for den• . 
tints to pull and fill teeth; but it was impossible to raise the standard re

quired for the teacher~ to educa.t~ the children, to train them in citizen-

ship and ideals~ n. B. Waldo, president of the Western State Normal School, 

Kelo.ma.zoo, Michigan, has reported that there are 6,638 teachers in Miohigan . G=2\ 

who have not graduated from high schoo.l and that there are l.514 more who 

have finished the elementary school only. J.M. MoConnell, Connnissioner of 

Education for Minnesota, feels that the danger which the oountry confronts 

1n the matter of teacher ~pply is not that the sohoQls Will be without teachers, 

but that they will be taught by thosa·Who ~~a incompetent. Sohools will not 

be closed except in isolated instances. The publio demands that they be· 

kept open and is often satisfied when that task is acoomplished. Evidence 

is not lacking within the year, in Minnesota at least, that boards have been 

frightened by the speoter of teacher shortage and hastened to employ even in-

ferior teachers at the price of good ones •. Therefore, the opinion of Dr. p.p. 

Claxton, in the light of the foregoing testimonies of prominent officials 

in education, 1s worthy of thoughtful consideration. He says the.t the two 
,• 

greatest educational needs of the United States a.re immediate increase in the 

number of professional teachers professionally trained and an immediate in• 

oree.se in the number of normal schools. 

As a country we do not seem to be aware of the low r~ that we hold 

runong the oiviliz~d nations with respect to the preparation of our publio 

aohool teachers. Before the war began two- thirds of the ele~entary teachers 

,. ~.. . . . . . .. .-
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in England were professionally prepared for their responsible work. That 

ii::, their te'aohers had had a preparation that would be equivale11t in this 

cou.11tr; to graduation from a four-year high school plus two years of normal 

tschool training.. In the United States not more than one-fifth of the elemen• • 

trxry teachers have had so extended a preparation .. 

England is not satisfied with her past efforts in teacher-training, but 

io trying to place it 011 a still sounder basis. In a very recent book on 

nThe Training of Teachers 1t by Lance .Jones, we find this outline: 

/ a. Tho education and training of teachers for all grades of school is 

one problem and not several distinct problems and the same principles 

throughout. 

b. Teacher-training is a. national rather than a local concern, responsi-

bility for whioh should be divided between the Universities and the 

State. 

o. It teaohing is to become a Profession, in fMt aa well as in name, 

it is neoessary that: 

1. Teachers should play a prominent part in determining standards 

of education and training. 

2. Their standards should be high and should rise steadily with the 

standard of education of the community. ,, 

3. The present system of subsidies to intending teachers should give 

way to an extended provision of facilities for second.ary and 

university education open to all. 

d. Training courses should have a clear aim and to this end should 

follow rather than proceed concurrently with general education. 

e. The intending teacher should be associated as long and as fully as 

possible with students preparing for other walks of life. 

1. The Training of Teachers in England & Wales. Lance Jones, Oxford Press, 
1924. Chap. XV, PP• 387-388 



.---------------------------

l/ 
In a.n exerpt from tbe London Timas, we read that Mr. Trevelyan, the new .., 

Uin1ster of Education, in a.n address before the Independent Labor Party very 

recently said tha.t all teachers should have a. university training, but·not in 

the sense that every teaober in a. prima.r.r school should go to Oxford or Cam• 

bridge at the public expe~se, but tl'l.at training college$ 1,1hould be /t!.t:f':f.11a.teid. 

to the universities and that their students should receive e. more liberal 

education, calculated to qu~lify them for all grad.es of :the teaching profession, 

instead of their being at present, trained for one particular branch and for 

nothing else. 

The Minister of Pll.blio Education of France is most clear as to the • 

epocial purpose, however, which Normal Schools shall strive for as is set 

forth in the following words, ..•.. 11 ••• at no time from the time of the entry 

of the student until he leaves will his instructor forget that he is to be

oomo a teacher. His professional education should be their chief care and 

should begin on the first day of the first year. But for a. man whose mission 

io to teaoh others, general education is an integral part of professional 

eduoation. The teacher ought to have knowledge." I 

"On further ohange, a. ohange ra.ther of methods than of curriculum. Part 

of the training in teaching has for many years been somewhat artificial in 

character; for example, students would give lessons intended for ohildren 
; 

Without a. class of children being present'; or would deliver a. itpopula.r leoture 11 

to an audience consisting solely of fellow 1;1tudents •• These pra.otioes are 

now to be abandoned in Primary Norma1 Sohools, a.nd. for all exercises in teaoh

ing or lecturing there must be a. class or an audience of.the right kind.• 

II 
Viewed as a. whole these and other oha.nge s effected by the Decree of the 

18th of August 1920 represent an attempt not merely tb make the training course 



more practical, and therefore more effective, but also to weaken and even

tually to eliminate what is knmv in Frances as L1esprit-primaire. This a 

French teacher describes as a habit of arriving at conclusions hastily and 

without sufficiently considering the complexity of the facts.; .an attitude 

of mind whioh results in the use of words of which the meaning ia 11.ot 1:Ju:tfi

ciently understood and which accepts appearances without penetrating to the 
// 

' I/ 
root of the matter. I 

and France but one of our South American sister republics, Chile, supports 

sixteen normal schools for a population of 4,000,000 -- five more than Massa

chusetts operates for a population about equal to that of Chile. While the:L,.r 

Chilean normal schools do not require our equivalent of high school gradua

tion for admission, they keep their students in residence for six years and 

provide for them not only tuition 'but board, lodging and clothing during the 

long period of professional study and traini~g. Today 40 per cent of the 

teachers in the elementary schools of Chile are graduates of their schools, 

and the remaining 60 per cent have had some professional training. 

Germany has been gradually abolishing her normal schools, and this 

year, 1925, will see the discontinuation of the latter. Tbis does not mean 

that she is doing away with professional preparation for teachers but that 

she is placing preparation for all classes of schools on a higher plane. 

Hereafter they are all to be University trained. One of· the reasons is social. 

In fact, the elementary teacher has been looked down upon as in a class lower 

socially than the secondary, and that it was not thought good form for a 

secondary teacher to associate with an elementary. This change by the govern

ment is placing the emphasis on teaching not on classifioation. 

1. The Training of Tee.chars in Englru:id. e.nd Wa.ler:t. :t.ano€l .tones, Oxford l?ress, 
1924. Chap~ • ~3t1, .... :1s2 

i 

r 
l 
i 

! 



report on 1tsta tistios of Teacher Colleges and Normal Schools in the 

:U,d ste.tes for 1921-221t contains statistics from 382 schools engaged in 

r: ,, bu n.:.n,3 38 of preparing teachers. Of this number 80 are teachers colleges, 

:. l'.re state Normal Schools, 63 are private nol:"m9,l schools, 34 are city 

:. );11.,,_1 nchools, and· 95 are oom1.ty 11orn1al schools. / 

It has taken the country eighty-six years to build up its teacher-train

Tbe first state normal school in the United States was opened ill 

tclr:n hall at Lexington, Massachusetts •. It is to Horace Mann, more than 

other person that we owe the establishment of' normal schools. Speaking 

tho dedication of the Bridgewater, Massachusetts Normal School in 1846, 

,,dd. in fact: 

iir believe the normal schools to be a new instrumentality in the advance

!:t of tha race. I believe that without them free schools themselves would 

nhorn of their strength and their healing power, and would at length be

more charity schools, and then die out in fact and in form. Neither the 

ct,l long exist to a:ny beneficial and salutary purpose without schools for the 

.. r:dn ing of teachers; for it the character and qual if ice. t ions of teachers be 

lowod to degenerate, the free schools will become pauper schools, and the 

,::n.upor schools will produce pauper souls and the free press will become a 

r,1.loe and licentious press, a.nd ignorant voters will become ve~l voters and 

through the medium and guise of republican forms. an oligarchy of profligate 

flagitious men will govern the land;nay the universal diffusion ~nd ulti

t·sto triumph of all-glorious Christianity, they must a.wait the time when 

l. Statistics of Teachers Colleges and Normal Schools. 1921•1922 - Bulletin 
rlo. 10 - 1924. 



scbools.. Coi:1.ed up in this institution as in a spring there is a vigor whose 

uncoiling may whirl the spheres." 1 

The normal school remained a questionable institution in the public edu

cation until after the work of Dr. Edward A• Sheldon a.'c; Oswego in the si,i:.ties. 

the full tide by the closing year of the last century. While we have since 

modified the instruction, and probably will continue to modify it from time to 

time to meet changing needs in our educational work, the normal school has been 

fully established with us, for at least two generations, as an important in

strument for the preparation of those who ~e to teach in our schools. The 

term Normal School is of French origin. The French adjective normal is de

rived from the Latin noun norma which signifies a oarpenter 8 s sguare, a rule, 

a pattern, a model; and the very general use of t~is term to designate insti

tutions for the preparation of teachers led to the idea of a model school for 

pre.ctioe. 

11V'fhat should e. norma.1 school be. 1~ This is a qu.<'Hltion whioh according to 

Joseph Baldwin, the first president at Kirksville, Missouri •tonly the angels 

ca.n answer. 11 But it seems to be based on the principle that the normal 

school is a professional vocational school; that it is the best instrument 

for training kindergarten-primary teachers, intermediate grade teachers, a.rd 
,,; 

grammar grade teachers; that it may be used to train certain high school 

teachers and special teachers; that its course of study and class room instruc

tion should be differentiated for special lines of servioe. 

The largest per oent by far of the young people who oome up to the 

1. Ptlblio Education in the united States, Cubberley, E.P. - Chap. X, P• 293 ' 
Houghton Mifflin Co. 1919 



school. ir:hough all these high schools are accredited they vary in opportunity 

for the student all the way from the best staffed and.best equipped in labora-
/ 

tory facilities of our richest cities to the sma11 town higg school of a few 

teache.rs, and s~a.rcely if any laboratory help. Such subjects as music and draw

ing in these schools are hardly brushed by the students in passing. Some of 

the entrants to normal schools oome with a strong predisposition for teaching, 

but the larger per cent have found it the path of least resist!i\noe on the way 

! to the earning of a livlihood. } 

' f: 
t Now this larger percentage with the others should be and must be stimu• 

lated with a professional enthusiasm for the teaching work. It seems to me 

that it would be a:fine thing, if there could be on the faculty of every nor

mal school a me_mber who was a keen reader of personality tc;:, interview every 

entt'ant and to determine to the best of his or her ability the desirability 

of such a one entering upon such. a work •. There undoubtedly would be but few 

to dissuade, but that few turned aside would help the teaching personnel 

greatly. Such a weeding out should certainly be ma.de at the end of the first 

year. This course is .somewhat difficult\ today because the demand for teachers 

is far greater than the supply. The tendency; is therefore to give the oandi

d@te the benefit of the doubt and let a.11 go out into the field of tea.ohing 

with but a scattering one here and there debarred. 
~ 

It is through the curricula of the normal school that the high school 

entrant awakens to the truth that he now must look·upon subjects no longer 

as so much· knowledge to be selfishly acquired, but must look upon them in the 

light of stimulating other minds to see the truth and grow thereby. 

'' Five courses ma.y be recognized as constituting a fairly well standard• 
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ized. equipment for the prospective teacher: (1) psychology; (2) the history 

of education; (3) general methods or principles of teaching; (4) school man-

agement,sometimes designated as school economy or as 11sohool administrationm 
11 I 

and (5) observation, participation and practice teaching. 

" The study of psychology in the teache:i:ts curriculum has to fulfill two 

fairly distinct functions: (1) it must provide a basis for explaining and in

terpreting successful teaching practices and (2) it must furnish a working 

theory of the mental life as a basis for understanding the larger problem of 

education many of which are only remotely connected with teaching. '··;i._ 

In spite of the wealth of material available for courses in history of 

education, the value of the study in curriculii. for the preparation of teachers 
! . 

has been more frequently and more seriously/~uestionecl than has the value of 

any other st:riotly professional oourse. However, through history of educe.-

tion there maybe aroused in student-teachers a spirit of devotion to great 

ideals. One way this may be done with young teachers is to acquaint them with 

'the lives of the great craftsman end the visions which animated them. To 

most teachers American educators are no more than names, and the movement of 

American education is known only in the roughest outline. Therefore we be• 

lieve the training of teachers should have as an objective that a teacher 

enter upon her work with a thorough appreciation of the history of her calling. 

Towards this end the men and women of the teaching profession in the past 

should be mad~ to live again so that their vigorous personalities may quicken 

others to action and so give the young teacher an enlarged ideal of the func

tion and purpose of the American common school. It certainly would indeed 

be unfortunate if the demand for the immediatay practical, should. 'blind 011e 

to the importance of ensuring the attitudes and points of view that only his-

I, 



torioal study oan furnish. • As an ad.vano.ed. study forming the climax of a. 

three year or four year curriculum, tp.e history of ·education can be ma.de to 

realize its rich possibilities. 

" The term general method has an interesting history.· In Americannonnal. 

schools from 1870 to.·1890, instruction in the technique of teaching wa.s • 

based upon such books a.s White• s Pedagogy a.nd Fitch• s Art of Tea.dhing. They . 

were most serviceable books in their da.y, and the general type of handbook 

that they represent is stil.l useful a.s a guide to young and inexperienced 
. ,, .. - . 

teachers. / 

A ttgenera1 1e method of teaching, obviously, is a method that may be a.p• 

• plied to a.ny given teaching task; it is a. procedure of unusual validity. 

The Herbe.rtian theory of teaching with its five formal steps,prepa.re.tion, 
. . 

presentation, comparison, generalization a.nd application, promised a.t first : 

to meet this demand. But it wa.s·found that all teaching situations could not 

be carried through by the five-formal-steps procedure.·· 

Prinoiples ot Te&ohing, •ta. much more appropriate designation bas largely 

replaced the older name" general method. The· influence of John Dewey began 
'' ■ ., • • • • • • 

to be felt in the courses in principles of tee.ohing,·espeoially in the empha.-
•. • ·.. • . .. . . • ·. . •• \ .· .. •. • •. •. . • •.. 

sis that is placed upon teaching on "problems" and "projects•t .and in the im-

portance attached to the socializing features.of both subject-matter and 

methods of teaching. 

A study of ttlesson types" is almost always afeatµre of this course. Aside 

fromthe treatment of lesson types, the course vary widely in content accord• 

ing t~ the pa.rtioula.r theory of edue>ation su~scribed to bf the instructor. 
: : • . . • .' ••. • • • .. . ' • ·.. - • ••. 

However, such topics a.s motivation, the specialized recitation, the problem 

methods, 'the topipal treatment of subjeot~matter, the project method,· the in-



ductive method, the deductive method, drill, question and answer, lecture, 
I 

appreciation, development, the assignmentp will surely be a. pa.rt of this 

course no matter what the educetiona.1 creed of the teacher. 

School Management, Class Management and School Economy have to do with 

conditions and difficulties which faoe: a beginning teacher. It is almost im

possible for an old teacher who bas acquired the requisite skill of doing two 

or three things simultaneously -- skill to see the room as a whole while hear

ing one individual in one class recite, of keeping the program of the day in 

mind while the·work of -the moment must be done -- it is almost impossible for 

such a teacher·to realize all the difficulties that confront the average 

beginner. 

There is a_teohnique of teaching just as there is a technique of p~ano

playing. The technique, if it is to be educationally effective, is depen~ 

dent upon principles. There is every reason to believe that both school 

management alti. the technique of teaching will be taug_ht most effectively if 

they accompany practice te~ohing. 

Bdore taking up the discussion of Praotioe Teaching we wish to em-

phasize the importance of the knowledge of subject-matter or scholarship in 

a normal school student's course. Normal schools have been criticized be

cause there bas been some superficiality in the scholarship realm. No one 

oan deny that there. is teaching of the very first order done _PY persons 

who ha.ve·never ha.d any instruction in either·the theory or the pra.~tioe of 

teaching and it is also true that there were good teachers before there was 
! 
I any such thing as pedagogy. 
[. 
f; There should be no divorce between scholarship and. methods in a normal 
r r OGlurse. Jill sttbjeot-ma'bter should be orge.ni~ed. and presented. With reference 
,.. 

to its use in teaching others. Therefore the curriculum of the elementary 

I 
i 
i 



sohool ought to·stand. in the olosest relation to the instruction in subject•• 

, matter whioh_ is given by the tea.oh.er of the professional school. A student 

when he completes a; course,· a.s in'ma.thematios,should feel that.he is ready to 

go before a. class, a.t lea.st of elementary grade and feel a.t home from the sub

jeot-ma.tter side and tea.oh with a reasonable degree of technical skill. We wish 
. . . . . , 

all could' be as ready as a. June graduate of the Normal School proved to be the • 
. . . . 

other day who went to one of the high schools in a suburb of Buffa.lo a.s a..,oa.n-. . 

didate for a. ma.thematics position. She was given one-half hour to look over . • 

the work of the day. She proved herself' equal to it and a contra.ct was handed 

her to sign• before she left. It is true that she is of superior attainment • 
:< 

•. but more ought to be equal to such a test' and it should be the aim of Normal •• •• 

Sohools to make it possible for students to do work of their kin.de 

I asked the principal of one of the largest Polish elementary schools 

'-Q in Buffa.lo what he thought essential 'in the training of teachers •. He sa.idJ •• 
' t )nstill into them the idea.is of Amerio~ ·.and what it means to be a good Amari•.· 

...... 
can citizen'. The institution for the training of t~aohefs. for our . American 

! 

schools should see t~ it tha.1; befo;e their· graduates leave for the~ work th~t-

they have a clear conception of the· needs and prob'.l.ems -~f American life· and.: • 

Amerioe.l'l eduoatio~, to the degree that they F8 given'a right outlook will. 

they be a.bie to train their pupils more effectively- for intelligent citizen-

ship 1n a modern world.·· 

Obse?"Va.tion, •• Participation and Practice Teacihing. The· training school 

constitute$ the oheraoteri~tio laboratory equipment ofa. normal school and the 
' •• :._,.· .. _-.··· 

courses 1i1 observation, p~rtioipa.tion, and practice tea.ohing should be looked 



the most important factors in detennining the possible and actual suooess of 
·'·/ 

a normai sohool is-the praotioe teaching facilities. The training school of 

a. normal school from the physical side should aim to be one of the best. By 

that we mean there should be first -olass home rooms for each group of children 

--from the kindergarten through the J'llnior High School. There should be lab

oratories for scienoe, manual training shops, domestic science outfit, library 

with room for both the younger and older groups of children, gymnasium, plaY"".' 

ground and school garden. A portion of the student teacher•s time spent in 

physical surroundings of- the best, we believe, helps to ~aise standards when 

placed under less advantageous conditons. 

The standards required for the teachers appointed to the training sohool 

should rank with other normal sohool teachers both as to salary and profession

e.l status, Indeed t,hey might well be superior, The lia.rge:r the :reoognition and 

the more attraotive the rewards given to the expert whose class worlc is t_o 

be the model for the normal school student, the more clearly will the school 
i • 

emphasize its funotion as an institution for preparing teachers~ The teaoher 

who in addition to possessing a thorough and appropriate eduoation, oan teaoh 

and manage a class expertly well, and can su.ooessfully show others ~ow to do 

it, should be placed well above the teacher_ of aoad.emio and professional class

es who lacks this power,, Suoh ability is the very heart and soul of profess"'.' 

ional training, and to refuse to recognize it is to ignore the-'very object for 

which the normal school exists. The preparatory work o~ the young teacher 

should contain a large amount of the observation of the work of skilled teachers 

and this should commence early in the training and be carried on in ever in-

creasing quantity throughout her entire training period. The medical school 



after lectures, discussion, reading and study demands much observation of 

symptoms and of special forms o:f treatment on the part o~ the students. No 

intern is allowed to perform an operation until_he has observed intensely and 

aritically many operations by the expert surgeon. Life is too precious to take 

so great a cha.nee. Likewise the teacher-training school might well increase 

the amount of observation and reports· o:f observation by the student-teachers. 

Some authorities think that av.en greater harm is done to a human being by in

experienced teachers and poor teachers than to the physical body int.he medical 

field at the hands of unprepared a.nd incompetent so-called doctors. 

The observation of the student-teacher should touch on all points of the 

teacher-a work being at once both broad a.nd specific. They should see the part 

in its proper relation to the whole. A teacher can not be a successful special~ 

ist in any line without knowing the-general problems of school keeping as well 
' . . 

as school teaching. So there is urgent need of observation of the work of a 

skilled teacher. The 11wh~ •t and the 11how", however, well presented theoreti

cally, needs the practical illustration with pupils of a given degree of ad• 

vancement. The period of observation at the.Buffalo Normal School extends 

through the entire Freshman year. It includes observation from the.Kind.er-

garten through the Junior High School. The Freshman observes teaching of 

children throughout this yea.r either by a. member of the regular Normal faculty 

or by the critic of the particular grade. 
., 

Conferences follow such observation 

with the critic teacher and the faculty member in oharge·of the group present. 

At the close of the year the Freshman student determines upon her special field 

of work·either that of Kindergarten-primary, Intermediate or Grammar grade 

tee.oh$1"t Ot'ten ot QOU.:i:'H the student. OOtnes With a. ~trong predi1eotion for 

one of these fields, and. the observation does not change. On the other hand 

the student often finds herself because of this observation. Observation of 

... l 

f 



children also is carried on by the classes in psychology. Classes in mental 

testing also go with their instructor to the various classes of children and 

observe the actual giving of tests. In all this work of observ§tion the stu

dent should. not be observing to find out how the good tea.Cher does it, in order 

to accumulate e. store o;f methods by whioh he may also te~ch miccessfully 9 1nrt 

he should ra.thr,r o11serve with reference to seeing the interaction of mind, to 

see how teacher and pupil react upon each other. Observation should at first 

be conducted from the psychological rather than from the practical standpointe 

If the latter is· emphasized the principle of imitation is a,lmost sure to play 

too much a part in the observer's future teaching. So he needs to learn to ob

serve psychologically, a very different thing from simply observing how a teach

er gets ~good results•t in presenting any particular subject. Praotioal de~ 

v1,QtHi in tea@h1:n15 not gnly will be ~een to wo:rk, bu:tl heiw why they work: 

will be intelligently understood. 

By participation is meant a more intimate introduction to the lives of the 

children and the work of the school. The student tee.char at this stage should 

not undertake muoh direct teaching but should make herself useful in helping 

the regular class room instwuotor. There are many ways in which sue}:). helps can 

·oa given and be of real value to the school, to the children and be of pro

fessional growth to the student. Participation may include such duties as 

looking after the tidiness of the school room, being mindful of""the tempe$'ature 

and the lighting, assisting in the care of material in the form of handwork, 

helping in the supervision of playgrounds, and at lunch time1 giving special at

tention to baokwar~ children, to children who have been out of school, taking 

charge of small groups of ohildren, say four, five or six, before school in 

the morning and ~t other times. All of these contacts furnish a splendid in-



troduction to the work of the elementary schools and give the students a. real 

insight into the problems of teachers and teaching. It prepares the students 

for the more skillful work of practice teaching. 

Practice teaching should be done under conditions measurably similar to 

those of public school organization, and while fifteen pupils would be a much 

smaller group than the average public school class, the number is sufficient 

to present most of the problems of contro) orgru1izati0Jand group teaching with 

which the student teacher should become familiar .. For the beginning teacher a 

,class of this size is to be preferred either to the very large or to the very 

smaJ.1 group, although before completing th~ __ oourse each student should have 

some experience in managing a large class of thirty to forty pupils. 

At present there are in the country at least four types of administrative 

centers of student teaching. 

First: A practice school connected with a NormaJ. School and entirely under 

the control of the faculty of the school. In such a school the application of 

approved theories of teaching may be ma.de under conditions approximating the 

ideal. 

second: A practice center in a public school selected for this purpose, 

the control being divided between the staff of the Normal School and the school 

~thorities. Under such an arrangement conditions cannot always approximate 

the ideal,' but there is additional advantage in having the student teachers in 

an environment that is simil1;1.r to what she may expect to have as a regular 

teacher. 

Third: Oooasional practice teaching in a variety of schools where oppor

tunities for suoh practice work are available. Under this plan the student 

but the practice teaching is more in the nature of .substitute work under super-
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vision. By such an arrangement only occasional. practice is possible, and a 

reg~lar school program is not followed. 

Fourth: Cooperative teacher-training. By this arrangement students in 

the Normal School are assigned regular classes in the public schools for a 

certain number of periods a day, the student being responsible for the progress 

of her classes throughout the term or the year. By this arrangement the control 

of the student is shared by the staff at the Normal School and by the principal 

and cooperating teachers of the respective schools where the students are placed. 

The student is on the regular payroll of the public schools and subject to the 

rules and regulations of the public school system. A temporary certificate is 

issued to these students. Students preparing under the last plan must have the 

majority of their grwies in their under-graduate courses of A : and B rank. /. 

Practice teaching of the Buffalo Normal students consists of two terms of 

teaching on half day time. One term or twenty weeks is done in the seaond 

year of the course and one term of twenty weeks the third year of the course. 

The student teacher has an assignment of ten weeks in the Normal School, ten 

weeks at public school #38, and ten weeks in some public school of the city. 

The fourth teri weeks or the last half of the second term of teaqhing of the 

third year may be the student's choice. Therefore at present we are combining 

the first three of the general plans. Every room _in the School of Practice 

and that part of School #38 which is used for training purposesJis provided 

with a critic, who closely directs and supervises the work of the student 

teacher who instructs the children in her room. 

In the beginning o~ every first quarter the teaching is done by the oritio 

teacher for a week or nure, the student observing. Gradually the teaching is 

turned over to the student, the oritio teaoher observi:ngand. discussing the 

I' 



s. b 

thelessons·and lesson plans before and after the student teaches the les• 

son. Ea.Oh critic tea.oher holds three meetings & week with her group of stu~, 

dents-, besides speoie.J. oon:f'erenoes w.ith individuals. She al.so does as much. 

of the teaching throughout the quarter as seems to her necessary to keep the 

ole.ss up to 1te.ndard ~ to ,turn1$h the atud.ent. oppo:rtun:ltr to observe expert 

In this apprenticeship stage it is important that the student should be 
. : .. , .. • •.. 

• given as moh responsibility and initiative as he is capable of taking,. and that • 

supervision should not be too constant or too detailed. NO critic teacher 

wolllld wish to perpetuate her own notions and methods but would wish· to give in~ 

spiration and enlightenment that comes through contact with mature and sym• . 

pathetic persons. 

The thought comes to one that the children in a, Practice School possible 

mu"st lose due to student tee.ohing. MY conttection has been long with this type 

of school~ and I have no evidence • for that belief. ThiS • year achievement tests 
I 

were given to the children of the city and results .obtained in the Practice 
' ' ' 

• School were higher than those for the. o_ity elementary school. It might be con-
• I 

eluded that inexperienced ~ teachers taught as well as experienced. teachers. • 

However;· this conciusion would be valid only if all other factors which in•··· 
' ' ' 

fluenced the learning of children were id,entioal in the schools compared. But . 
•. •. '. •. .J .•.. • 

we know that other factors ·as well a.s,the experience of the tea.ohers are diff• 

erent. In the first place it. is not, , likely that all the te·aching of a. group· 

of children will be done .,by practice teachers. Many· normal schools restrict· 

the amount permitted ill the tra.i~ing. soho,ol •. Some limit it to 'one hour a. da.y. 

More, however, permit ~~re than this; probably-:f'rom>two-thirds tothree,;;.fif~hs 

,is usually practice teaching~'. Buffalo allows thr~e~f'i;ths for student teaching. 



In the seoond place the training teachers are selected for their superior 

abilities in teaching and supervising the teaching of others. Through such 

factors as these we may expeot tbat the loss due to student teaching is more 

than offset. Thia leads us to say that the gre~test aid in teaching is the 

skilled supervision of teaching. Renee competent critics must be unu.sus.lJ.y 

well qualified persons$ They must be good teachers themselves, must be a.bla 

to analyze teaching so as to descri'be and discuss it with pr~otice teachers 

and. must be able to direct young teachers under condition of unusual nervous 

strain which call for the exercise of great taot and discretion • 

• The welfare of both teacher and pupils demands a careful planning of each 

lesson and the criticism of ea.ch plan by a. critic teacher before the lesson is 

presented. In no other way oan the critic te~cher be ~ssured that the subject 

matter of the lesson has been properly organized, and that the materials whioh 

the student teacher proposes to present contain no error. That this require

ment has its dangers no one will deny; the danger that the lesson plan will 

get in the teacher's way when he goes before his class. Certainly there is 

a risk that spontaneity and enthusiasm may .be impaired by the process. How

ever the testimony of good teachers everywhere is to the effect that a pains-
not 

tak:ing preliminary working o;er of' materials will not only/destroy one•s 

spontaneity in teaching but rather because of the sense of mastery that re~ 
.¥ 

. sults, will free one to do superior work. The critio, in watching the work 

of the young teacher can quickly detect whether the life has gone out of it 

/ of' , 
because too close attention to the prepared outline, and can suggest the proper , 

use. 

or small varies in different training institutions. Though planning is q>-



D-2M-149 LESSON PLAN FORM 

Grade ........... Subject .... : ............... Average Age of Pupil ......... . 

I. THE TOPIC.-Brief Analysis. 

II. THE TEACHER'S AIMS.-(A specific statement of the responses of knowledge, 
attitude, feeling, action, conduct, or skill which the teacher intends to secure.) 

III. SUBJECT MATTER. 

A 
Former ideas and activities which 

serve as an introduction _to the new topic. 

PROCEDURE. 

A 
Questions, conversations, or review 

of former activities to help the pupils re
call or re-organize previous ideas or ex
periences which are necessary as a basis 
for the new knowledge and which pave 
the way for its introduction. This pre
liminary exercise should lead the class to 
desire the new work and to appreciate 
its value, and out of it should come the 
aim as stated by the pupils. 

Statement of Pupil's aim by pupil if possible, otherwise by Teacher. 

B 
ORGANIZATION OF NEW MAT

TER-This should be arranged in detail 
in topical form, and in the order in which 
it will probably be taken up, i. e., in psy
chological order ratfier than in logical 
order. 

The book to be used should be named 
and the pages given. 

B 
1. DEVELOPMENT. -The teach

er's procedure in causing the class to 
gain or organize the new knowledge or 
experience the new activity. It should 
-include the pivotal questions which intro
duce the main topics as indicated under 
subject matter. It should show what 
illustrations, illustrative materials, and 
motor activities the teacher will employ. 
It should indicate, also, the place and 
nature of the assignments whi.9h occur 
during the development of the topic. 

2. DRILL. 

SUMMARY 

C 
Statement of the results which the 

teacher expects in the class as a conse
quence of the treatment of the new 
topic. 

C 
Means by which the teacher proposes 

to test the accomplishments of the aims. 
Questions may be asked or topics assign
ed which involve the use of the new 
knowledge in some other relation than 
the one employed in class. The use of 
the ideas may be shown in the execution 
of some constructive work or in some • 
social activity. 



proved quite generally by supe:rvisors, administrators and those engaged in 

training teachers there is a. wide diversity in opin5.on as to the form of the 

plan. The following is the present plan form inuse at the Buffa.lo Normal. 



The plan in Arithmetic for the 7th Grade is a unit plan prepared and 

executed by a Senior of the June Class of 1925 of the Buffalo Normal. 



Now we believe that the lesson plan is a useful devioe for the student

teaoher insofar as the lesson plan fixes a genera1 procedure in the mind of 

the teacher and leaves the specific adaptation to be made in the classroom .. 

A trained and ex-perienoed teacher obarged with the full responsibility 

of class control and instruction has neither the need uor the energy for the 

preparation of detailed lesson plans. 



.The Eva.lution of Teachers in Training 

The rating given to student teachers by the supervisors of their work 

in the training schools determines in large mea.wre the ohara.oter of the stu• • • 

dent•s reoonnnendation e.nd the kinds ot position$ they a.re able to S$Cure. tn 

justice to the students some fair and a.oourate means of rating should be em-

ployed. The present plans of rating may be classed under two ma.in heads;. 

rating by "general impressions• and rating by soore oards or sheets. Where 

"general impressions" a.re relied upon in· eva.luating:the work of a te~oher, the 

· rating may be arrived at by the critic who is directly in charge of the .stu

dent• s work, by the critio in charge in conference with the director of train

. ing or by a. conference of a.11 observing the work of the student. 

The individual oritio is a.pt to stress one point above others; i.e., dis

cipline or knowledge of,subjeot matter may be her special hobby,a.nd effi

ciency or lack of it in this particular, influences his judgme~t in rating 

the student. On the other hand, plea.sing appearance a.rid manner are apt to 
. . . l . 

overbeJ.a.nce shortcomings that should be.noted and corrected~ 

Conferences of ell having charge of the student•s work are frequently 

dominated by the opinion of some strong perso~ity in the group. Such oQn• 

terenoes a.ls.o tend to drift into debate as to the merits of the student under 
• • ' 

discussion, o·r an exchange of opinions without ~ definite .stand.a.rd upon 

which to base a decision. Th~refore we think that "general impressions" ratings 

are neither· fair to the student nor constructive in the t.raining of teachers. 
. . . ··. .. : . 

··So we·.believe tha.t ·the -evaluation of .. the work of teachers in tra.~ning bys. 
• • ' 

• both from the point of view of ef:fi~ient training of the tea.ohers a.n:i. of jus

' tioe to the students. 



The score card used at the Buffalo Normal for rating student teachers 

covers thirty-five points. Twenty-three are under the heads of Social, Pro

fessional and Personal Equipment an1. twelve under Technique and results. 

The first group is_ as follows: 

General appearance 

Refinement 

Voice 

Enthusiasm 

Initiative and resourcefulness 

Self-control or poise 

Willingness to work 

Promptness 

Accuracy 

Sincerity of purpose 

Tact and commonsense 

sense and use of humor 

Deformity or other abnormality

General intelligence 

Grasp of subject matter 

Daily preparation 

speech habits, pronunciation, etc. 

English (a. Spelling 
( 
(b. Grammar 
( 
(C. Vocabulary 

Understanding of children 

Interest in life of school 

Dress 

Health 

Times absent account of sickness 



The second has for its points 

Interest in the teaching profession 

Disciplinary skill 

Correctness and definiteness of a.im 

Choice of subject matter 

Organization of subject matter 

Skill in motivating work 

Skill in questioning 

Skill in teaching how to study 

Attention to needs of individual students 

General development of class 

Relation end cooperation of teacher and class. 

Perhaps the scale quoted is too long. .The soaJ.e oerta.inly should be as 

short. as it can be made without. sacrificing clearness and definiteness in 

the analysis of the qualities that are essential to good teaching. 

The sc~le should be used by the students for self-rating. This furnishes 

incentive for self-improvement and gives a. common ,basis for profitable dis

cussion by th~supervisor. The sea.le for evaluating the qualities .of teachers 

in training, then, should present 1tgenera.l impressions" ratings by demanding 

a. careful estimate in detail of the personal qual.ities and work of the student. 

~ 

We asked more than seventy students graduating from the tlfi:'ee-year course 

of the Buffalo Normal this coming .Tune of 1925 to write briefly on what they 

thought w~s the educative value ot practice teaching~ The following is cha.r

acteri:stio of the more. than seventy papers. 

YES: 



gives us a. poise that we could not otherwi'se have. We experience none of 

the stage fright when we first appear before our own class, that we otherwise 

would. Through pra.otioe teaching we learn many valuable ways of presenting 

subject matter and oonduoting a lesson. We have professional advice as to how 

to meet unusual situations that could never.be given in theory. We becoma ac

customed to dealing with large groups of child·:ren, ·we are shown some ways of 

holding class attention.and interest and discover some WfrYS for ourselves. By 

learning devices for holding class interest and attention, our problem of dis

cipline is ~esssned. On the whole I think that practice teaching has done more 

toward preparing me for the teaching profession than any other oourse offered 

at Normal. 1t 

"Through practice teaching I have gained much knowledge that is of prac• 

tical value. In Technique of Teaohing and Introduotion to Teaohing some help 

was given, but real teaching seemed so far aW?;,y. More valuable information 

and help was given me when I started to do teaohing myself and came up against 

problems that must be solved. At this time I was a.nxious to know how to solve 

the problems and want to the critic with an interest. 

Without praotioe tea.ohing I think a. tea.cher•s professional preparation 

would be incomplete. The law of readiness is present and the praotice teaoher 

lea.ms how to carry on work in a real olas.sroom. Theory is necessary but 

practical application of this theory is most necessary. I. have treasured . my 

periods and cha.noes tor observation and I am sure that the excellent and help~ 

ful advice that has been given to me by my oritios will be my greatest aid 

when I start teaohing. The eritio seemed more of an Mvtsgr- and helper to one 

who needs the help of a person experienced in the art of teaching. 



vre sincerely believe that what the he>spitaf is to the course in medicine, 
If 

·What the laboratory is to the course in science, what the &~op is to the course 

.in engineering, the practice school is to the normal·school. 

But the tea.che1~ who has passed through the normal school must not be con-
hor 

sidered as a.. per.feet teacher. Instead the process of t:rr.tining/has only begun. 

The foundatior~have been laid, but the real teacher is still to be made. This 

will require time, and the final outcome is to be largely determined by the 

amount of intelligent and helpful supervision she receives during the next five 

to eight years of her teaching life. The doctor, lawyer, architect and en

gineer, are obliged to study continually as a condition to progress or even 

employment. If teaching is to be considered in the light of a profession, 

should not the teaoher, g1ven an adeque.tE:t sale,cy b9!~1~, be required, in the 
' ' 

interest of efficient public service, to of.fer a similar type of evidenoa 

as a condition for life certification? 

The Buffalo plan of teacher-training is ex-plained quite fully in the 

catalog of· the Buffalo State NormaJ. for the year 1925-1926. n. is described 

as follows: 

"Several years ago the details of a far-reaching plan were perfected 

whereby all the existing institutions of the city for the training of 

teachers were closely co-ordinated. The most striking feature ,of this plan 
' ;, 

is that it permits an ambitious student not only ,to secure ·a university educa-

tion at small expense but to earn the cost of the course at the same time 

that he gets the benefits of a college training. 

under this scheme it is possible for the ambitious, adequately prepared 

many candidates will need six or seven), of whioh two will require no payment 



for tuition and ~he others will be under full pay as a regular teacher; and 

all this without leaving home. ~ Such a project should especially attrac{i;tyoung 

men, as well as young women, who are looking forward to teaching either in the 

intermediate school, the high school, or to administrative work in education, 

for a. more thorough preparation for such work cannot be secured. 

The three agencies -- the School Department, the State Normal School, and 

the University of Buffalo, are either wholly or in part working for the better

ment of present and prospective teachers. Some time ago it occurred to the 

Superintedent of Schools that if the normal school and the university would 

cooperate not only with each other but with the school department, a teacher@ 

training scheme might result which would use the resources of each for the com

mon end. Graduates who entered the normal with the university's entrance re• 

quirements for the Science Course may go to the university as juniors, receiv

ing the credit for the freshman and sophomore years. In other words, normal 

graduates will be, credited at the university with sixty-four hours of the ne-

cessary onehundred twenty-eight semester hours required for the B. s. degree. 

They may complete the remaining sixty-four hours in two years of full time work 

at the university, or they may take advantage of the special' teacher-training 

project which is described herewith. On completion of two years a.t the normal 

school the candidate will take the City Department of Education's ,,Teachers 1 
• • • 1i! 

EXaminations and if successful in these, the name of said candidate will ap

pear on the eligible list and be considered for appointment in due course. 

Having received an appointment the candidate will be assigned to one of five 

so-called prob~tionary centers. At the same time candidates may pursue ex• 

to interfere with regular school work. By this plan the work of the junior a:nd 



and sophomore years may be completed, in from three to five years depending 

on the ability and ambition of the student • .A maximum of twelve semester hours 

for the parallel teaching experience will be credited so that the necessary sixty

four hours to be completed at the university may thus be reduced to fifty-two. 

The university considers these twelve hours in the same light as laboratory 

work, it being practice work'done under the supervision of a member of its 

fa;cul ty. .The University will not confer the degree on the completion of tho 

specified course until the student shall have also completed a satisfactory 

thesis which must show powers of concentration for research in the subject chosen. 

rt should be added that teachers who pursue this plan having been appointed to 

probationary centers will at the end of one year•s successful experience in 

these centers, be given a pennanent appointment in the city school system." 

Dr. Charles Russell of Teachers' College has proposed a plan for the im

provement of teachers in service. He·wouldhave all teachers entering the ser

vice recognized as "Novices", and whether they taught in rur~l schools or urban 

schools, elementary or high schools, or colleges, they would be held to a 

period of apprentice work under close supervision. He assumes th'at during this 

period too, they would be continuing their eduoo.tion. After an approprio.te 

"novitiate", the successful·teacher would pass to the grade of "Journeyma."l". 

On this level the supervision would be less intimate, and the tee.cher would 
-

have a larger measure of freedom, but the stimulus of further education would 

still continue,and the teacher would reach the stage where he or she would have 

completed an advanced course of professional study and then be qualified for 

the next advancement to the status of "Graduate teacher". On this level, the 

supervision is still further relaxed, but again the stimulus for growth is· 



ever present. With evidonces of growth and clearly demonstrated success in 

classroom work, the final &Tade of 1'1\ilasterteaoher1i may be attained. It is 

Dr. Russell's proposal that appointments to important administrative and sup ... 

ervisory posts, be limited to Master-teachers, but that a large proportion of 

those who reach this /stat~s be also retained in the class room service as 

1tMaster training-teaohertr, 11Master teachers of Children", and the like, and 

that no eventual distinctions either in rank or in salary be drawn between such 
/. 

tee,chers and the administrative and supervisory offices. 

In the May number of the Elementary School Journal, Mr. A. s. Ber?;",assis,.. 

tant director of instruction in Detroit, outlines a plan for securing the co

coperati~n of teachers in the improvement of instruction. He states as follows: 

"More than one superintendent, in considering methods of improving 

instruction, has thoughtlessly overlooked the possibilities of re-

ceiving suggestions directly from the classroom teacher under his 

supervision. The general assumption is that teachers must bury them

selves with the routine task of teaching and not with plans for im

proving the technique of teaching. Strangely enough, many teachers 

have accepted this assumption and have looked upon opportunities for 

participation in the school system as extra burdens. The experience 

of the last few years, however, has shown that the improvement pf 

instruction is such a large undertaking that any general forward 

movement in educational practice must include active cooperation on 

the part of teachers as well as on the part of principals and super

visors. 

In dealing with results of educational research, wbibh is now 
. . 

carried on largely in university centers, the olassroom teaoh8r 

1. Charles Russell: The Improvement of Teachers in Service. Bureau of Pilbli.:.. 
cations, Teachers• College, New York,City, 1922. 



is called upon to discover adaptations to classroom situations. Such 

pr~ctical application is just as truly scientific as research itself. 

A tremendous a.mount of effort has been expended in the universities 

of the country in developing and distri ru.ting new ideas. Important 

as this work is, the immediate improvement of classroom instruction 

depends not merely on more ideas, but on the adaptation of the ideas 

already before us to innumerable variations in classroom conditions. 

Every member of the teaching body must ultimately think and. act ac

cording to the best that science offers. This can be accomplished 

if teachers are trained to apply scientific principles of classroom 

teaching. 

One of the most effective means of aiding teachers in this con

nection is the systematic conservation of those methods that have 

succeeded." / 

Detroit before the close of each school sends out a communication 

to all teachers requesting that suggestions in regard to the betterment of 

• the regular school work or any procedure along any line that has seemed to 

function successfully be sent. in to Mr. Courtis who has this pooling of 

suggestions and collection in charge. The present method of.teaching pri

mary reading in Detroit has come about in this way. , A primary ifoacher de

veloped the idea with her own class and when the report of such was turned 

in it was thought so well of that the teacher was asked tp- introduce it into 

the system. 

A teacher knowing tha.t such recognition will be given to her thought 

and work will feel a dignity in her daily labor and a loyalty to the system 

i ~ t.,~ fl~ :@e,.:rt.~ A 
Dnprovement of Instruction+ 

tl1g 
- Elementary School Jourrml, May 1924. 



of' which she is a part. Tren~ion, New .Jersey, is trying to solve the problem .. 
of the training of tea,chers in service through a Demonstratidn School. In 

an article by Roscoe L• West of' the Elementary School Journal of April 1925, 

he sums up the advantages of such a plan under five heads: 

(1) It provides an organized situation in which are being worked out 

the methods and pol:loies of the school system. 

(2) It concentrates in one building the most effeot:tve teaching being 

done in the school system. 

(3) It gives the visiting teachers an opportunity to see good technique 

a..,d organization throughout an entire school. 

(4) It provides the basis for a discussion of classroom practices, be

tween teachers, principals and supervisors. 

(5) It sets up in the school system a definite standard toward which 

/ 
all of the teachers may aim.,, 

This thesis, it may be said by way of summary, intends to set forth 

the importance of teaoher-tre,ining, and that if we are to have a well 

equipped teacher for every child in the country, it is to be through the 

development of our normal school systems, by increasing the extent of the 

work, by multiplying normal schools, by extending their ourric~la1by lengthen

ing their courses for such teachers as can find it expedient to continue 

their work, by preparing teachers for every phase of the public school system, 

and by a :llil.lo\'T-UP system of supervision that will do everything to help 

the young teacher to succeed. 

1. Roscoe L. West.: Teacher Training Through a Demonstration School. 
Elementary School Journal, April 1925 
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