THESIS

_ Treining Teachers for the Elementary Schools through the Normal Schools.
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I. Introduction

1. What are the big factors in the teacher-training situation in the

United States today.

(a) The cosmopoliten population of the elementary schoolse

(v) The large percentage of unprepared teachers.

2. The importance placed upon teacher=-training by other counfries.

3+ The pioneers of the Normal School ideas in the United Statess —

II. Curricula Problems
1. Courses pursued
2+ Practice Sohool’Prooedure
(a) bbservation
(b) Participation
{(¢) Practice Teaching
(d),Planningvof‘Lessons

(e) Evaluation of Teachers in Training

III. The Continuation in Training of the Normal School:

ing upon service.
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“The status of the public school teacher constitutes the most important
prob“em in Americanleducaticn.- Ourbslogan is “All must be educated.h The %
state undertakes to carry out thls dictum‘by compelung all the children to ' ?

ttend schools All the children includes the dullard as Well as the bright.
.Hence the problem becomes greatly complicated.

3 Now 18 it too much to ask thét'every American child should have & ccmpe-
tent teacher? The carrying'out'of this requirement rests upon the belief thct”‘ E
therse 1is sucﬁ a thing as profecsional kncwledgeithat a tcacher needs, Jjust as |

there 1s a medical knowledge that the doctor needs, and legal knowledge that | |

~ the lawyer needs and .engineering knowledge that the engineer needsQ The con-

sciousness of these facts has given rise, in countries of progressive stan=-

dards, to schools maintained at public cost for the purpose of giving young

" men and women prepafing for teaching, such instruotion in prinoiples,‘methods

and devices, and such practice in their apnlication as will enable them to

begin the work of teaching With some degree of certainty of success.

The United States has done less for the preparation of its teachers

than cther countries in proportion to expehditure for education and to num=

bers of ohildren in school; Thiciﬁesm-has for its‘aim the setting forth

of the problem of training tcachcrs for the elementénj schools through the
Normel Schools. Through the;Introducticn we‘wiéh.tcvshow,the difficult task
that is imposed upon the teacher because of universal education. Also the X
condition that confrcnts‘the-schcols beceuse of the iarge number of immature,

- trensient and ill-trained teachers.
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America hag been called "The mslting pot of the'world." This idea is
in question today, but irl ﬁhére is any one institution of society that will
make the insoluble 1umpé soluble, that institution is the school. fTake for

example, our own city Buffalo. The 1924 report on the different nationalities o 2

" ag registered in the elementary sch@o;s is aayfgllowa: é
1. U. 8 29,6035 . =2l. Hungarien 1027 |
2. Africen s 224 Irien’ | 534 é
3. Albanian T 23, Italien 9,43

4. Arabien - . - 24. Jugo-Slovekian R 12
§. Armenian 16 25, Litmenian - 43" [
6., Austrian | 661 - 26, Mexiosn 4
7. Bohemian | . . 38  27. Norwegisn , o 57}97 %
8. Bulgarian o R 8. Polish 7,987 %
9. Cenadian Lo v'z,ozzlx ~'29. Roumanian i | 108 %
10. Chinese 1 s Russian o 30m ;
11, Croatian S 5 - 31. Ruthenian 76 ‘ ;
12, Czscho-Slovekien . 52 8. Seotoh 502 |
15. Delmetien - 3. Sorvien - 87
14, Demish - 87 - 34, Spanish s
15, English 1,802 - 5. Swedish 3 : 216 B }
16. Finﬁish ‘ .- 63 . 36. Swiss | | ’ R 80
17, Frenon 208 37. Syrian - e
18. German T 3,102 38. Turkish 23
19. Grecian - _”'xﬁ. 122 39+ Ukranian N N | {108 %
20. gollandish 81 40, Other Nationalibies _ 107 §

61,622




76 see that by comparison U. S. is but 487 of the whole.

1r. He Ae Le Fisﬁer, former Minister of Education in England, who has
lately feturned home from & tour of inspection of our system of education,
seid in an address which he recently delivered in London, "One of the reasons
which confirms the American in his faith in gducation iz that he recognizes
in schools and colleges a‘unifying force which makes out of the heterogeneous
amalgem df races & single people, a single nstional c§nsoiousness."

tpducation is»the great harmonizer, the nation—maker, the essentially
American thing;" "The more numerous the immigrant raées, the more essential
becomes the task of the educator.” |

. v :
They say figures talk. ' Let us consider some of them. Statistics tell

usg thatithere.are,22,000,000 children in the public achools'of Amefica. When
we odd to that the number of those who attend oblleges and take other educaw

tional courées, we find that one third of the pupulation of the country is

| } A .
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engaged \in education. Now education depends on one thing - the quelity of the
tecchere The process of education iz the action of the teacher's mind, soul
and character, on thé minds, souisand charactergof the pupils. = We may have
wonderful buildings, equipmeht,rlabofatories, and gymnasiums and still have

& bad system of education. Therefore let us turn to figures agein and survey
the teaching bersonnel in the public schools of our country. From the reports
of the United States Commissioner of Educaéion, we learn that at the_present
time, more than one-half of the puﬁlie schodl téachers of the United States

are immature; they are‘shortlived in the work of teaching; their general educa-

tion is inadequate; their professionel equipment is deplorably meager: Out of

approximately 600,000 public school teachers in the Unitéd States, it has
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vaen eztimeted by competent auﬁhorities that 100,000 are seventeen, eighw
toen and ninetee;z years old; ‘150,000 are not more than twenty-one years old;
%00, 000 aré not more than twenty~f‘ive years old. As tov length of service‘
150,000 serve in the schools only two years or less;:SO0,000 serve in’the‘
gohools not more than foux or fiVQ YOars.

48 to education 30,000 héve had nobeduoation béyond the eighth grade of
the elementary school; 100,000 havé had less than two years?! education beyond
the elghth greade; 200,600 have had less then four years education beyond the’
alghtn grade, 300;000 have had no more than four years' education beyond the
aighth g_ra.de. As to professiona,i prep&ra’bion ZO0,000 have had nov é.pecia_l Prew-
paration for the work of teaching. In the aggregate‘the boys and girlsﬁnow
having their schooling at the hands of iﬁnnature and untrained teachers will
gonstitute at least Fifty per oenf of the next generation of Américan votera.

0f the 22,000,000 boys and girls m our public schpols 'boqlay, it mey be
congervatively eatimated that 1,000,000 are being taught by teachers whose
education hasz been 1imited to seven or eight yeé,rs in {:he elementary schools;

"?O0,000 are being taught by teachers who are scarcely more than boys and girls
themselves and whose appreciatibn of j:heir responsibilitlies must, in conse=
quonce of their youth éﬁd iﬁéxperienoe , be extremély slight; 10,000,000 are
being taught by teachers who have had no special preparétidn for their work
and whose general educé.tion is quite inadequate.‘ | o

The opinions of leading superintendents of education throughout our

United States are most interesting and telling. Francis J. Blair, State Tl A

V2

Suporintendent of Public Instruction for Illinois, said before the regionéi: :

citizen's conference in Chicego on November 29, 1920, that not more than 44

por cent of the teachers in Illinois have more than an elementé,ry gchool edu-
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c&tion.' More than 63 per cent have neﬁer finished college or normal schéol.

4 groat number are wiilfully incémpetent, uncultureﬁ,‘and untrained. He

also seld that 1t was possible in a session of the State legislature to raise
the standerd requireﬁ for veterinary doctors; to raise the standard for denf
+ints to pull and fill teeth; buﬁ ip was>impossible to raise the standard rew-
quired for the téaoher#?to educatién the children, to train thém in citizen-

ship and ideals.’ D; B. Weldo, preéident of the Wéstern Staﬁe Normal School,
Kelanaz0o, Michigan, ﬁas reported thét there are‘6,638 teachérs in Michigen .(§§
who have not gradﬁated'from high school and tﬁat there are 1.514 mbre th

" have finished the elementary school only. J. M. MoConhell, Commissgioner of
Tducation for Minnesota, feels thﬁt the daﬁger which the country confronts

in the matter of teacher supply is not that the schools will beAwithoﬁt teachers,
but that they wiii be taught by those who are incompetent. Schools will viot

be cloged except in isolated instances. The public demands that they be

kept open and is often satisfiéd when that task is acobmpliéhed. Evidence

is>not 1acking within the year, in Minnééota at 1éast, that boar&s have beeﬁ
frightened by the specter qf téacher shortage and haétened to employ even in-
ferior teachers at the price of'good 6nes.ivTherefore; the opiniqn bf‘Dr. ?.P.

Claxtdn, in the 1light of the foregoing testimbnies of prbminenf officials

in education, is worthy of'thoughtful consideration. He says that the two &§\

greatest equcational néeds of tﬁe United Stateé-are immediate‘increase in the
number of professional teabhers professionally‘trainedbénd an iﬁmediaté’ine
orease in the number of normal schools. |

As & country we do not seem to be.aware of the 1§w renk thet we hold
among the civilized n&tions with réspect to the pféé&ration~of our public

8chool teachers. Before the war began two- thirds of the ele@entary teachers
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in Englend were professionally prepered for their responsible work. That

I

thelr teachers hed had a preparation that would be equivalent in this

country to graduation from a four-year high school plus two years of normal

school treining. In the United States not more than one-fifth of the elemenw

tary teachers have had so extended & preparation.

Englend 1s not satisfied with her past efforts in teacher-training, but
is trying to place it on a still sounder bgsis. In a very recent book on
#7ha Tralning of Teachers" by Lance Jones, we find this outline:

/ & The education and training of feaehers for all grades of school is
one problem and not several distinct problems and the same principles
throughout.

b. Teacher-training is a national'rather'than e local concern, resp@nsi-

bility for whieh should be divided betweeﬁ the'Univ;rsities and the
State. | |
¢. If teaching is to become & Profession, in fact as well as in'nama,
it is necessary that:
1. Teachefé should play a prominent part in determining standards
of education and training. |
2+ Their standards should be”high and shouldbriseisteadily with the
standard of education‘of the community. ” |
3+ The present system of subsidies to intending teachers should give
way to an extended provision of facilities for sécondary end
univérsity education open to all.
d. Training courses should have a clear aim and to this end should
follow rather than proceed concurrently with gener&l education.

@« The Intending teacher should be associated as long and as fuily &s

possible with students preparing for other walks of life.

1. The Treining of Teachers in Iingland & Wales. Lance Jones, Oxford Fress,
1924. Chap. XV. pp. 387-388

B
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In an e:g?rpt from the London Times, we reed that Mr. Trevelyan, the new
inister of E&ucation, in an sddress before }the'Independen‘c Lebor Party very
rocently said that all teachers sﬁould have a university training, but not in
tne sense that every teaoher in & prima.ry school should go to Oxford or Cam= “
pridge at the pubilio expense, but that training célleges ﬁhouid be affiliated
to the universities and that their students should receive a more liberal
e¢dnoation, calculated to qualify them for all gra.des of the teaching Drofession,
im,tee.d of their being at present, trained for one particular branch a.nd for
nothing else. ‘

The Minister of Public Education of Franc_;e is mqst clear as to the

socclal purpose, hqwever, which Normel Sohools shall strive for as is set
forth in the following words, ....."...at ;xo time from the time of the entry
of the student until he_lea.ves will hig instructor .forget that he is to be-
coma & feacﬁer. His professional education ghould be their chief care and
Qhould begin on the first day of the first year. But for a man whose missidn
{5 to teach others, general education is an integral pa.rt of professional /

| sducation. The tea.oher ought to have knowledge.® /

"On further chenge, & change rather of methods than of oﬁrriéulum. Par‘%:;
of the training in teachihg has for many yeafs beén sémewhat artificial in
character; for example, students would give 1e§§§ns intended for children
without a class of children ibeing present, or wguld ‘deliver ; ®popular lectureu‘
to an audience consisting solely of fellowvstudents.' These pi’-acticeg are
now to be abandoned in Primery Normel Schools, end for all exercises in teach- »
ing or lecturivngbthe're mist be a class or an sudience of the right kind.®

" ’ '
- Viewed as & whole these and other changes effected by the Decree of the

18th of August 1920 represent an attempt not merely to mé.ke the treaining course

)




more practical, and therefore more effective, hut also to weeken and evenw

tuelly to eliminate what is know in Frances as L'esprit«pfimaire. This &

French teacher describes as a habit of arriving at conclusions hastily and

without sufficientiy congidering the complexity of the facts...an attitude

of mind which results in the use of words of which the meaning is not suffiw-

clently understodd and which accepts appearsnces without pemetrating to the
S i k

root of the matter, 7/
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1g low in corpardson with cowntries like Ingland
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Wot conly 1s our standin
and France but one of our South American sister republies, Chile, supportis
sixteen normal schools for a population of 4,000,000 -- five more than Massa=
chusetts operates forAabpopulation about equal to that of Chile. While theixr
Chilean normel schools do not require our equivelent of high school gradue-
vtion for admlssion, they keep their students in residence for six years and

provide for them not only tuition but board, 1odging and clothing during the
long period of professional study and_trainipg. Today 40 per cent of the
teachers in the elementar& séhools of Chile are gfaduates of théir schools,
and the remaining 60 per cent have hed séme~profeé$io#a1 training.
Germany has been'gradually abélishingkher nofmal schools, and this
year, 1925, will see the diécontinuation of the latter. This does not mean
- that she is doing away with professional preparation for téachers but that

>

she is placing preparation for all classes of schools on a higher plane.

Hereafter they are all to be Univergity trained. One of the reasons is sociale

In fact, the elementary teacher has been looked down upon as in & clags lower
gocially than the'seoondary, and that‘it was not thought good form for ai
secondary teécher.to agsociate with an elementary. This change bybthe govern=
ment is placing the emphasis on teaching not on classification.;

le The Training of Tesachers in England end Waless Lance Jonas, Oxford Press,
19340 Ch&po Xx:{}:n })}3- -JQ}“‘”’Q
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TThe r@pori on "Statvistios of Teacher Colleges and Normel Schools in the
~aiied States for 1921-22" contains stétistics from 382 schools engagedin
g ‘wsinﬁ‘ss of preparing teachers. Of this number 80 are teachers colleges,
are State Normal Schools, 63 are private normal schools, 34 are city
. srmzl schools, and 95 are county normal schoolse /

bzt hes ta.keﬁ the country eighty-six years to build up its teacher=-train=
s pr‘ogz*ém. The first state normal sqhool in the United States was opened in
sva town hell at Lexington, Massachusetts. . It is to Horace Mann, more than
stner person that we owe the establishment of normel schools. Speaking
st the dedlcation of »the Bridgewater, Massachusetts Normal School in 1346,
1a peid in facts | |

87 belleve the normal schools to be & new instmmentélity in the‘ advances=
wint of the race. I belleve that without them free schools themselves would
i shorn of thelr strengf,h and t'heir hea,ling power, and would at length be-f
Gome more cﬁarity schools, and then die out in fact e.nd' in form. Neither the
ot of printing, nore the trial by jury, nor é, free presgy; nor free suffrag@;

o long exist to é.ny beneficial and salutary. purpose without schools for the

rilowed to degenerate, the free schools will_ become pauper schools, and the
vaupor schools will produce pauper souls and the free press will becoﬁe a
fs:;lae and 11§entious press, ami ignorant voters will become ve;xal voters and
through thé medium and guise of republican fofms an oligarchy of profligate
~~~~~ ad flaglitious men will govern the land ;nay the universe.l diffusion and ulti=-
zate triumph of all-glorious Christianity, they must aweit the time When_

snowledge will be diffused among men through the insbtrumentality of good

1. Statistios of Teachers Colleges and Normal Schools. 1921~1922 - Bulletin
To. 10 - 1924. '
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sohoois. Coiled up in this institution as in & spring there is a vigor whose

uncoiling'mgy whirl the spheres." /

The nofﬁal gchool remainéd & questionable institution in the ﬁublic edu~
', cation until after the work of Dr.kEdward A. Sheldon a% Oswego in the sixties.
It was gen@??llf acoepted by our §e0p1e, however, by %hé elghtien, and reached
the:fﬁli tide by thé closing year of the last century. While we have gince
modified the instruction, and probebly will continue to modify it from time to
time to méet changing needs in our educational work, the normal school has been
fully establiéhed,with us, for éx least two generations, as an important in~
gtrument for the preparstion of those who gre to teach in our schools. The
term Normai Scho§1 is of French origin. The French adjective normal is dew

rived from the Latin noun porme which signifies & carpenter®s gquare, a rule,

a _pattern, a model; and the very general use of thls term to designate insti-

tutions for the preparation of teachers led to the idea of & model school for

p_i'mt 1ce.

"What should a nerm&lbamhool be.® This is & question which accofding to
ioseph Baldwin, the first‘president at Kirksville, Missouri ”sniy'the angels
cen enswer." But it seems to be based‘on the principle that‘the'normal
schogl is a professional vocational scho&i} fhat it is»the best‘insﬁrumen%
for training kindergarten-primary teachers, intermediate‘grade‘ﬁéachers, and
grammer grede teachers; that it may be used to train certain high school
teachers and special teachers; that its course of s»udy and class room 1nstruc-
tion should be differentiated for special lines of service.

The largest per cent'by’far of the young peoplg who come up to>fhe

Normal Sehools for entrance are grafustesn from s four-year acoredited high

le. Public Education in the United S5tates, Cubberley, BePs = Chape. X, P- 293
Houghton Mifflim Co. 1919
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school. rhough all these high schools are accredited they vary in opportunity
for the student‘all the way frém the best staffed and best equipped in labora=
tory facilities df/our richest cities to the smell tan high schocl of a few
teachers, and scarcely if any laboratory:help. Such sﬁbjecﬁs as music and draw=
ing in thess schools are hardly brushed by the students in passihg. goma of
~the entrants to.normal schools oome with a stréng predisposition for teaching,
-but the larger per cent have found it the path of least resistance on the way

to the earning of a liviihood.

Now this larger percentage with the others should be and must be stimu~
lated with a professionalbenthusiasm for the teaching work. It seems to Qe
that it would be a. fine thing, if there céuld be on the faculty of every norw=
mal schqol a member who was a keen reader of personality to interview every
entrant and to determine to the best of his or her ability the desirability
of such a one entering upon such a work. ,There undoubtedly would be but few -
to dissuade, but that few turned aside would help the teaohing persdnnel
gréatlj. Such a weeding out should certainly be msde at the end of the first
year. This course is somewhat difficulﬁy\today becausé the demand for teachers
is far greater than the supply. The tendendy is therefore to givevthe candi-
dgte the benefit of the déubt and. 1et‘all go outiintd thé field 6f teaching

with but a soattering’one here and there debarréd.

. A .
Tt is through the curricule of the normal school that the high school

entrant awekens to the truth that he now must look'upoﬁ subjects no longer
as so much knowledge to be selfishly acquired, but must look upon them in the
light of stimulating other minds to see the truth andﬂgrow thereby.

W

Five courses may be recognized as constituting alfairly well standarde
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A1zed eqaipment for the prospective teacher: (1) psychology; (2) the history
of education; (3) general methods or principles of teaching; (4) school mane

agement, sometimes designated as school economy or as %school administration®

and (5) observation, partigipation and practice teaching://
7 The study of psychology in the teachers curriculum hasg to fulfill two
felrly distiﬁct funotions: (1) it must provide a basis for explaining and in-
E terpreting successful teaching practices and (2) it mugt fwnish a working
: theory of the mentel life as a basis for understandihg'the larger problem of
education many of which are only remoﬁely éonnected with teaching.fﬁ.
~In spité of the wealth of material avai}able for courses in history of
education, the value of the.study in curricﬁi% for the preparation of teachers
has been more frequently and more seriously{&uestibned than has the value of

sny other striotly profession&l oourse. However, througﬁ history of educa~

tion there may be aroused in student-teachers a spirit of devotion to great

ideals. Oné Way this may be donebwith young teachers is to acquaint them with

the lives of the great craftsman end the visions which animasted them. To

most teachers American educators are no more than names, and the movement of

Amerioan education is kndwn only in the réughest outline. Therefore we be=

lieve the training of teachérsvshould have ag an objective that a teacher

.enter upon her work with a thorpugh appreciation'of’the hiéfory of her calling.
AN

Towards this end the men and women of the teaching profession in the past

ghould be mede to live again so that their vigorous’peréonalities may quicken

'; - others to action and éo give the young teacher an enlarged ldeal of the func-

g tion and purpose of the American common school.v It certainly would indeed

; be unfortunate if the demand for the immediletdy practical, shouid biind one

to the importance of ensuring the attitudes and points of view that oniy big=-
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torical study ocan furnish. AS an advanoedistudy forming the olimax of'e
,three year or four year curriculum, the history of education can be made to
realize its rich possibilities.

Y The term generel method has an'interesting history.v In American norm&1
sohools from 1870 to*l890,'instruction in the techmnique of teaching was
based upon such~books es White's Pedegogy and Fiteh's Art of Teaching. They.i
were most serviceable books in their day, end the general type of handbook

that they represent is still useful as a guide to young end inexperienoed

‘

(/4 .
teachers. /

A "generel"'metnod of teeching, obviously, is & method tnat maj be'ap-
plied to any giten teaching task; it is e‘procedure of unusuel validity.

The Herbartian theory of teaching with its five formel steps,preperation,
presentation, oomparison, generalization and applioetion, promised at first.

1 to meet this demand. But it Was found that all teaching situations could not |
be oarried through by the five-formel-steps procedure. |

Prinoiples of Te&ching,‘"e much more eppropriete designation has largely
replaced the older neme“ generel method. The influenoe of John Dewey began
to be felt in the courses in principles of teeching,,espeoially in the empha= -
sis thet is pleoed upon teeohing on "problems" and "projects" and in the im-
‘portenoe attached to the socielizing feetures.of both subject-matter andr

| methods of teaohing. ‘ ‘,,' RN ,713‘ S 2 :

A study of Tlesson types" is almost always a feature of this course. Aside
from the treatment of lesson types, the course vary widely in content accord-
ing to the perticular theory of educetion subscribed to by the instructor.
However, such topicspas motivetion,.the.specialized recitation, the problem
methods, the topical treatment of,subject—metter, the project method,“the in-
i&awww M;:,ZM W%é@a«w '/l/a%,“f ﬁ% Z sy SP2e 4”@ T‘//f)
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duct;ve‘method, the deductive method, drill, question and answer, lecture,
appfeciation, development, the aséignment, will surely be a part of this
course no matter whet the édﬁcétionai creed of the teacher.

Schooi Managemeht, Cless Management and SChobl Economy have to do with
conditions and difficulties which faoqfa beginning teacher. It is slmost im-
possible for an]bld~teéoher who has a;quired the requisite skill of doing two
or‘thréeﬂthings simultaneously =-- skiil to see the room ag & whole while hear-
ing one indiﬁidual in‘one class recite, of keeping'the progrem of the dey in
mind while the work of the moment mist be done -- it is almost impossible for
such a teacher t0 realize all the difficulties that confront the average
beginner. | o .

There is a technique of teaohingYSﬁét as thefe ig a techhique of piano=-
pleying. The technique, if it is to be educetionally effective, is depen~-
dent upon principlés. There isvevery reason to believe that both school

management eril the'techhique of teaching will be taught most effectively if

-they aocompahy practice teaching.

Before taking up the discussion of:Practicé Teaching we wish to em=
phasize the importance of the knowledge of subject-matter or scholarship in

& normal school studént's course. Normel schools have been criticized be-

. ceuse there has been some superficiality-in the scholarship realm. No one

can deny that there is teaching of tﬁé vefy Tirst order done by persons
who have never had eny instruction in either-thé theqry.or the praqticé of
teaching and i£ is also true that there were g&od teachers before there ﬁas ,
any such tiingias pedagogy. |
There should be 1o divorce between'sch@larship“anﬂ méthods in & normal
coursa. ‘Al; subject-matter shouid be‘organized and presented with reference

to its use in teaching others. Therefore the curriculum of the elementary




,school.ought to" stand in the olosest relation to the inetraotion in subjeotef
‘;_:metter whioh‘is given hylthe teaoher of the professionel‘sohool.; Aostudent
'fni'when he completee‘e couree; eeﬁin'mathemetics,should feel that he is’reaiyvto

go before a cleee, at least of elementary greade and feel et home from the Sube

| Jeot~matter side end teach With a reesonable degree of teohnioal skill. We wish
all could bhe as ready es & June graduate of the Normal School proved to be1thel
other day vho went to onevof the‘high schools in & suburb of Buffalo as;axoan_
didete for a methematios‘position.v She was given one~helf hour to look over

the work of the day. She proved herself equal to it and a oontraot was handed :

'lher to sign before she left. It is true that she is of superior‘ettainment
| but more ought to be equal to such a test, and it should be the aim of Normeir'?&
Schools to make it poesible for students to do work of their kind. | l
I aeked the principal of one of the largest Polish elementary eehools B
N, in Buffalo what he thought essential in the training of teachers. He sai&

Mot
A gﬁnstill into them the ideals of America and what it means to be & good Amorim

<
oan citizen. The institution for the training of teaohe@h for our American

isohools should Bee to it that before their graduates leave for their work that
they have a clear conoeption of the needs and problems of Amerioan life and
American education, to the degree that they gre given a.right outlook-will }fjv
they be able to train their pupils more et.‘fectively'-f"or intelligent:oitizen% i
ship in‘a‘nodern vorld; .‘ . | | k‘if‘ e
Observetion, Participation and Practice Teeohing. The training school
~“oonstitutes the cheracteristio 1aboratory equipment of & normal school and the

»oourses in observetion, perticipetion, and preotice teaching should be looked

",upon a8 the oentrel end oritioei elementa of the eurrionle. mherefore>onebo£ .
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the most important factorg in determining the possible aﬁd actual success of
& normal school is the practice teaching facilities. The training school of
a.normal'school from the physical side should aim to be one of the best. By
that we mean there should be first-olaés home rooms for each group of children
--from the kindergarten through fhe Junior High Sohool. ‘There should be lab-
oratories for sciencs, manual training shops, domestic science outfit, library
with roqm for both the younger and older grou?s of children, gymnasium, play-
ground and school garden. A portion of the student teaéher's'time spent in
physical surroundings of the best, we believe, helps to raise standards when
placed under less advantageous conditonsge.

The standards reﬁuired for the teachers appointed to the training sCﬁool
should rank with othervnormal school teaoheré both as to salary and profession—
al status, Indeed ﬁhey might well Dbe superiap' The 1érg®r the recognition and
the more attractive the réWards given to the expert whose §1ass work 1is to
be the model for the.nogmal school student, the more clearly will the school
emphasiée its function as an institution for preparing teachers; The teachér
who in addition to possessing a thorough and appropriaté education, can teach
and maﬁage é class expertiy well, and can suocessfuily show others how to do
it, should be placed %ell above the teécher Qf academic énd professional class-
es who lacks this power, Such ability is‘the very heart and soul of profess=
ional traiming; and to refuse to recbgnize it is to ignore thezvery'object for
which the normal schﬁol exists. The preparatory Wbrk of the young teacher
should contain a large amount of the 6bservation of the work of skilled téachers
and this should commenéé early in the training and be carriedvon in ever in-

creasing qﬁantity throughout her entireftraining period.' The medical school




- afver 1ectures, discussion, reading ahd stﬁdy demands mich observation of
symotoms and of speciai forms of treatment on fhe part of the students. No
intern 1s allowed to perform sn operétion uﬁtil,he has observed intensely and
eritically many operationsvby the expertvsurgeon. iife is too precious to take
so great a chance.‘ Likewise the teacher~tiéining school‘ﬁight wéll inereaée
the amount of obsérvationband reports’ of obsefvation by the student-teachers.
‘Some authorities think that even greater harm is dqhe to a human being by'inf
experiended teachers.a nd poor teachers than to the physicai body inthe medical
field at}the hends of unprep#red and incompetent so-called docﬁors.

The observation of‘the student—teacher should touch on ali pdihts of the
feacher-é work being at once both broad and speoific. They should see theApart
b"in<its proper reiaxién to the whole. A teacher can not Dbe aAsuccessful special=
igt in any 1ipe withouf-khowing the~g§nera1 problems of school keeping as well
a8 school feaching; éo»thére i§ urgent need of observation of the work of a
skiiled teacher;-‘The what" and thé'Qhow", hgwéver, well presented theoreti-
cally, needs the praotibal illustration with ﬁupils of a given dégree of ad=
vaﬁoement. The period of observation at the Buffald Normal School extends
through fhe entire Freshman year. ‘It includes observétion from fhe.Kinder-
garten through the Juhior ﬁigh School;‘ The Fréshman observes teaching of
éhildren- throughout this year either by a member of the reguldr Normal feculty
or by thevcritic of the partioular grade. Conferences f611ow éach observation
with the 6rific teacher aﬁd the faculty member in éharge'of the group present,
At the close of the year the Freshman‘student determines upon her special field
of wérk-either that of'Kindergarten-primary, Intermediate or Grammar grede
tenchor. ofﬁan of sourse the student oomeé with a strong prediléoticn for
one of these fields, and‘the observation does not éhange. ‘on the azher.hand

~ the student often finds herself because of this observation. Observation of
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children also is carried on by the classes in psychology. Classes in mental
testing also go with their instructor to the various classes of children and
observe the sctual givihg of tests. In all this work of observgtion the sti
dent should ﬁot be obServihg‘to find ouf how the good teacher does 1%, in order
to aocuﬁulat@ e gtore of methods by which he may algo t@ach;sus¢essfully, but

- he should rath;r obgerve with reference to seeing the interaction of mind, to
gee how teacher and pupilireaot upoh each other. Observéticn should at first
be conducted from the psychologlcal rather than from the practical standpoint.
If the latter is emphasized the prihoiple of imitatlion 1ls almost sure tovplay
too mu@h & part in the observer's future teaching. So‘he needs to iearn t0 ob=
servé psychologically, & very different thing from simply observing how a teach-
er gets "good results" intpresenting any particular subject. ZPractical de=
vices in teaching net @nlz% will De seen to work, but how and why they work
willibe intelligently understoéd._

By participation\is meant a mdre intimate intréducﬁion to the 1ive§ of the
ohildreﬁ and‘the work of the school. fhe student téachér at thié stage should
not undertske much direct teaching but should meke herself useful in helping
the regular clags room instmﬁqtor. There are many ways in which such helps can
be given and be of reai velue to the school, to‘the children and be of pro=-
Tessional growth to the student. Participation may include such duties as
looking after the tidiness of the éohool room, being mindful of “the tempeéature
and the lighting, assgisting in the cars §f material in the form.of handwprk,
helping in the supefvision_éf playgrounds, and at lunch timg)giving specilal at=
tenﬁionvto badkwar@ bhiidren, to children whothave been out of school, teking
charge qf small groups éf ohildxén, say faur,ifiva or éix, before sohool in

the morning and at other times. _All of these contacts furnish a splendid in~
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troduction to the work of the elementary schools and give tﬁe students a resl
insight into the problgms of teachers and teaching. It preparss the students
fo? the more skillful work of practice teaching.

Practice teaching should be done under conditions measurably similer to
those of public school orgenization, and while fifteen pupils would be a much
Smallar>gfoup than the average public school class, the number is sufficienf
to present most of the problems of controa organizatio?yand group teaching with
which the student teacher should become familiar. For the beginning teacher a
class oflthis sizé isvto be preferred either to the very large or to the vefy
small group, although before completing tyg/course each student should have
~some experience in menaging a large class of fhirty to férty pupilse.

At present there are in the'country at least-fouf types of administrative
centers of student teaching. :

First: A practice school comnected with a Normal School and entirely under
the control of the faculty of the school. In éuch & school thé application of
- approved theories of teaching may be made under conditions approximating the
ideal. |

_ gecond: A practice center in a public sohool‘éeleotéd‘for this purpose,
the ocontrol being divided betwéen the staff of the Normal School and the school
guthorities. Under such an arrangément conditions cannot alwéys approximate

. . )
the ideal, but there ig additional advantage in having the stﬁdent teachers in
an environmentvthat is similar to what she.may preét to‘haQe ag avregular
teachere.

Third: Occasional prqctice teaching in a variety‘of schools where oOppox=~-
tunities for such practice work are available. Under this plan the student
t@aﬂﬁer 1 not sssigned to & clasg For whosse progress she lg responsible,

but the practice teaching‘is more in the nature of substitute work under super-
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‘vision. By such an arrangement only occasionel practice is possible, aud a
regular school program is not followed. |

Fourth: _Cboperative teacher—training; By this arrangemenf students in
the‘Normal School are assigned reguler classes in ﬁhe public séhoﬁls for a
certain number of periods a day, the student being responsible fbr the‘progr@ss
~‘o% her classes throughout the term or the year. By this arrangement the control

of the student is shared by the staff at the Normal School and by the principal

and cooperating teachers of the reépeotive schoois where the students are plaeced.

The student is on the regular payroll of the public schools and subject to the
rules and regulations of}the public school system. A temporary certificate is
issued to these students. Students preparing under the last plan'must have the
majority of their grades in their under-graduate céurses of & rand B rank. /
Practice teaching of the Buffalo Normal students consists of two‘terms of
- teaching on half day timé. One term or twenty weeks ié done‘in the sedond
: yearvof the course and one term ofntwenty weeks the third year of the course.
Thé student teacher has an assignment of ten weeks in the Normal‘School; ten
weeks at publio school #38, and ten weeks in some publié‘sohool of the citye
The fourth ten weeksvor the iast‘half of the second ferm of teaphing}of‘the
third year may be the stﬁdent's‘choice. Therefore at present we are combining
the first three of the general plans. Every room in the School of Practice
and that part of School #38 which is used fof training purposeg;is provided
with & oritic, who closely directs and supervises'the work of the student
teacheriwho instructs the children in her room.
In the beginning oﬂ‘eﬁery first quérter the teaching is done by the critic
teabher for a week or more, the student observing. Gradually thevteaching‘is

turned over to the student, the critic teacher Observing”andidiscussing‘the
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‘tbe'lessons‘and 1eseondpiens before and after the student teaohee the lesw
gone EFach critio teacher holds three meetings a week with her group of stu-i'
_ dent3) besides special conferences with individuals. ‘She slso does as much~ ,
of the teaching throughout the quarter as seems to hervnecessary»to keep the
olaee‘up to standard oﬁd tovfurnieh the student opportunity to obmerve expert

| teéching.b | S -

In this apprenticeship stage it ie importent that the student should bhe

r‘given as much responsibility and initiative as he is oapehle of taking, and that‘

supervision should not be too constant or too detailed. No eritio teacher.;
Would wish to perpetuate her own notions and methods but would wish to give in-
spiration end enlightenment thet oomes through oontect with»mature‘and/symf‘
pathetic persons. | o o ‘ | |

ixThe thought comeadtoione that the children in‘a Practice School possible
“vmuetblose due to»studentvteachiﬁg; My\oonhectioh hae'been 1ohg with thisitype
‘of sohool; end T have no evidence for that‘belief. ~This year aohievement tests

were given to the children of the city and results.obtained in the Praoticee ‘

’Sohool'were higher than those for the city elementary 80h001. It might beTGOng",:

cluded that inexperienoed_teechers taught as well as experienced teecherée
 However, this oonolusion Would be valid only if elifother‘factorsbwhioh ine
'fluehced the,learniﬁg ofiohildren Were'identical in the schools compered.b But
we know that other‘fectofsies'well as'the-experieﬁoe}of the»teaohegs‘afe diffe‘
’erent. Invthe first‘place,it is notw likely that eilithe‘teaohing of a group
of children will be done by practice teaohers. Meny normal sohools restrict
the emount permitted in the training school., SOme limit it to one hour a dey.

More, however, permit more then this, probably from twouthirds o three-fiftha

is usuallyvpraotioe teaching._ Bufﬂalo allows three-fifths for student teaching.:‘

.
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 In the sscond placé the training teachers are selected for their superior
liabilities in teaching and supervising the teaching of others. Through such
factors as these we may expecot that the loss due to student teaching is more
thén offsets This leéds us to say‘that the gregtest aid in teaching is the
skilled supervision of teaching. Hence compeﬁent eritics must bé unusuglly
Ywell qualified peréons. They must be good teachers themselves, must be able
’to analyze teaching so as to describe and discuss it with practice teachers
and must be able to direct young teachers under condition of unusual nervous
-atrain which call for the exercise of great tact and discretion. |
The welfare of both teacﬁer‘and pupils demands & careful planning of each

1¢sson and the criticism of each plen by a cfitic teacher before the 1eéson is
presénted. In no other way can the critic teacher be assured that the subject
matter of the lesson hag peen properly organized, and that the materials which
the student teacher proposes to present contain no error. Thaet this requirew
ment has its dengers no ome will deny; the danger that the 1e§son:p1an will
get in the teacher's way when he goes before his class. Certainly there is
A ri;k that sponteneity and enthusiasm mey be impaired by the process. HoOw=
ever the testimony of good/teachers everywhere'is to the effggt that a paing=
faking-pfeiiminary Working'ofer of materials will not only7§:stroy one's
spontaneity in teaohing but rather because of the sense of mé.stery that rew
.sulfs, will free one to do superior worke. The critic, in watchi;g the work

of the young teacher can quickly detect whether the life has gone out of it

. of . '
because/too close attention to the prepared‘outline, end can suggest the proper

USCe
Whether lesson plans should be required dally or weekly or by 1Qrég T

or small varies in different treining institutions. Though plamning is o=

<
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,, °'2“'“9 o - LESSON PLAN FORM

" I. THE TOPIC.—Brief Analysis.

II. THE TEACHER’S AIMS.—(A specific statement of the responses of knowledge,
attitude, feeling, action, conduct, or skill which the teacher intends to secure.)

III. SUBJECT MATTER.
A

~ Former idedas and activities which

serve as an introduction to the new topic.

PROCEDURE.
A

Questions, conversations, or review
of former activities to help the pupils re-
call or re-organize previous ideas or ex-
periences which are necessary as a basis
for the new knowledge and which pave
the way for its introduction. This pre-
liminary exercise should lead the class to
desire the new work and to appreciate
its value, and out of it should come the
aim as stated by the pupils.

Statement of Pupil’s aim by pupil if possible, otherwise by Teacher.

B

ORGANIZATION OF NEW MAT-
TER.—This should be arranged in detail
in topical form, and in the order in which
it will probably be taken up, i. e., in psy-
chological order rather than in logical
order.

The book to be used should be named
and the pages given. ,

B

1. DEVELOPMENT. —The teach-
er’s procedure in causing the class to
gain or organize the new knowledge or
experience the new activity. It should

include the pivotal questions which intro-

duce the main topics as indicated under

" subject matter. It should show what

illustrations, illustrative materials, and

motor activities the teacher will employ. -

It should indicate, also, the place and
nature of the assignments which occur
during the development of the topic.

2. DRILL.

SUMMARY

C

Statement of the results which the
teacher expects in the class as a conse-
quence of the treatment of the new

“topie,

C

Means by which the teacher proposes

to test the accomplishments of the aims.

Questions may be asked or topics assign-
ed which involve the use of the new
knowledge in some other relation than
the one employed in class. The use of

the ideas may be shown in the execution
of some constructive work or in some’

social activity.




proved quite generally by supervisors, administrators and thoss engaged in
" training teachers there is a wide diversity ih»opinion ag to the form of the

plan. Thé‘following is the present plan form in usa at the Buffalo Normal.
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_The plan in Arithmetic for the 7th Grade is & unit i:»lan prepaxred and

executed by & Senior of the June Class of 1925 of the Buffalo Normal.




Now we believe that the lessgon plan is a useful device for the student—
teacher insofar as the lesson plan fixes a geﬁéral procadure in the mind of
the teacher and leaves the specific adaptation to 5e madekin the classroon.

A trained and experienced teacher charged with the full responsibility
- of class control and instruction has neither the need nor the energy fér ne

preparation of detailed lesson plans.
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The Evalution of Teachers in Training

. The rating given to student teachers by the supervisors of their work

. in the training schools determines in large meessure the character of the stu= :
 dent's recommendation and the kinds of positions they are sble to socure. Ia

' justlce to the Studentsvsome fair and accurate means of rating should be e

ployed. The present plans of rating may be classed under two main heads;
rating by "general impressions® end rating by score cards or sheets. Where

tgeneral 1mpressions" are relied upon in'evaluatingithé work of a teacher, the

’ rating may be arrived at by the critic who is directly in chérge of the stu=

dentt's work, by the critic in charge in conference With the director of train-

ing or by & conference of all observing the work of the student._

The individual critio is apt to stressacne point above others; i.e,, dis=-

'cipline or knowledge offsubjectlmatter may be her special hobby,fand'effi-

‘ ciency or 1ack of it in this particular, influences his judgment in rating

the student. On the other hand, pleasing appearance and manner are qpt to
overbalance shortccmings that should be noted,and correctedf
Conferences of all having:charge of the student!s work aré'frequently

domineted by the opinion of some strong perscnality in the group. Such con=

:fefenccs'also tend to drift,into debate as to the merits of the student under
',’ discussioh, or an exchange of opinions withoﬁt any definite s;;ﬁdard upon
:i'whichitcAbcéé a decision. Therefore we thinkvthgt‘ngeneral impressioﬁs" ratingéb
:- are neither- fair to the étudent nof constructive tn the tfaining of teachers.'~
.80 we believe that the evaluation of the work of teachers in training bya
;carefully worked out acale or score card is the best selutlcn of the problem

‘both from the point of view ofvcffiolent training of the teachers and of Jus=

tice to the students.2_7c1 
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The score card used at the Buffalo Normal for rating student teachers
covers thirty-five points. bTwenty-three are under the heads of Soclal, Pro=
fessional and Persoﬁal Equipment and twelve under Technique and results.

The firsgt group is as follows:

‘General appearance | o ‘ Dress

Refinement o ' Health

Voice .  o , | Times ebsent account of sickuess
Enthﬁsiasm'

Initiatiﬁe and resgourcefulness
self;cbntrol or poise
Willingness to work
Promptn@sa.

Accuracy

Sincerity ofvpurpose

Tact and commonsense

Sense and use §f humor
Deformity or other abnormality
General intelligence | ‘
Grasp of suﬁjeot matter

Daily preparation

Speech hebits, pronunciation, etgg
English (a. Spelling

(

(be Grammer

(

(Ce Vocabulary
Understending of children

Interest in 1life of school




bThe‘secohd‘has'for its points

Interest in the teaching profession

Disoiplinary skill

Correctness and‘definitenéss of aim

Choice of subject matter

Organization of sﬁbject matter

gkill in motiveting work

Skill in questioning

8kill in teaching how to study

Attention to needs of individusl students

Géneral development of class |

Relation end cooperation of teacher and classe.
- Perhaps the gcale qubtsd is too longs The scele oertaiﬁly should be as
short(és iﬁ can be mede without sacrificing clearness and definiteness in
the analysié of the guelities that are essential to good teaching.
| A The scale should be used by the students for selfwrating. This furnishes
incentive for Self;improvement and gives a common basis for profitable dig-
oussianby tﬁe’supervisor. . The scale for evealuating the qualities of teachers
inbtfaining, then,'should present "general impressions" ratings by deménding
& careful estimate in detaii of the personal qualities and work of fhe student.

We aéked more thgn seventy students graduating from fhe th?ee-year course
of the Buffalo Nofmai this coming June of 1925 to wfite briefly on what they
thought wags the educetive value of practice teaching. The following is chax-
acteristic of the mbre:than seventy paperse. :

YES

T think practles toaching is of value for many reasons. First of aii it
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4gives us & poise that we could not otherwise have. We experience hOne of

the stage'fright when we first eppear before our own'olasé,’that we otherwise
would. Through practice teaching we learn many valuéblé ways of presentiﬁg
subject matter and conducting a lesson. We have professional advice as to how
to meet unusual situafions'that could never be given in theory. W; becoms &=
customed to dealing with large groups of child}gn,"we are shown some ways of

- holding claess attention and interest and discovef some wWays for ourselves. Bj
'learning deviqes for holding’class interestva@d attention, our problem ofkdis-
"6ipline is lesssned. On fhe whole I thinkbthat practice'teaching has'doﬁe mére
toward preparing me for the teaohiﬁg‘profession than any other course offered

. &t Normal."™

YES
»Through practice teaching I have gained much knowledge that is of prac=
tical value. In Technique of Teaohing and Introduction to Teaching some help

wasg given, but real teaching seemed so far awgy. ,Mbre‘valuable information

~and help was given_me‘when I started to do teaching myself and camelup against»

problems that must be solved. At this time I was eanxious to know how to solva‘
the problems and Want'to thé critic with an,interést.; 7

Without praofice teaohing I think a teacher's professionai‘preparation
would be incomplete. The law of readinessvis present and the praOéicé téaéher
: learns how to carry on work in a.real classroom. ,Theory4is necessary but
practical applicétion of this theory is most necesséry: I have treasured ;my
periods and dhanoes for observation and}I am sure that the e£ce11ent and he;pf
vful advice that hagvbeéh gi§9n to ﬁe by my:dritios wili be my greatest aid¥»
when T start teaching. The eritioc aeemed'ﬁore of en advisaﬁ,énd he;per'tq §ne

who needs the help of a.perspn experienced in the art of teaching. .




:i,‘ S ;f_ ‘” ‘7307

We sinoere;y'believe that what the hospital is to the course in medicine,

. ’ N )
-w@at thellaboratory is to the course in science, what the siop 1s to the courss

';in eﬁgineering; tﬁe.pracﬁioe sohoolvié to the normal schoel.
But the teacher who has paased through the normal school must not be conm—
- sldered as a perfect teacher. Instead the process of tramning/izg only beguie
The foundetionsheve been laid, but the reel teacher is still to be made. This
will require time, and the final outcome is to be 1erge1y determined by the
amount of intel;igent‘and helpful supervision she receives during the next five
to eigﬁt years of her teaching lifes« The doctor, iamyer, architect and en=
' gineer, are obliged to study oontinually as a condit ion to progress or even
employment. It teaching is to be comsidered -in the 1ight of a profession, .
should not the teeoher,,givan an adequate salary bgsls, be required, in the
 interest of efficient‘publio service, to offer a similar type of evidence
as a condition fof life certificetion?' | |

The Buffalo plan of teaoher-training ie explained quite'fully in the
catalog of the Buffalo State Normal for the year 1925-1926. It 1s described
as follows:

"Several years ago the details of a far-reaohlng plan were perfected

wnereby all the existing institution s of the clty for the trainlng of

' teachers wers closely oo—ordinated. The most striking feaxureio; this plan

is that it permits en ambitious student not oniy to secure '@ university educa-~
tion at small expensebbut to earn the cost of the course at the same time
that he gets the beneflts of a colleve tralning. |

Under this scheme it is possible for the embitious, adequately prepared
student who desires & college educatlion to secure one in ;ive years (although

many candidates will need six or seven),-of which two will require no payment
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for tuition 3nd the others will be gnder full pay as & regular teacher; and
all this_without leaving home.' Such a project should especially attraé§?§5ung
men, as well as young women, who are iooking forward to teaching either in the
intermediate—school, the high school, or to administrative work in education,
for a more thorough preparation for such work cannot be secured.

The .three agéncies == the School Department, the State Normal School, and
the Univérsity of Buffalo, are either wholly or in part working for the better=~
ment of present and prospective teachers. Some time ago it oocurred to the

Superintedent of Schoois that if the normal school and the university would
cooperate not only with each other but with the séhool department, & teachere
traihing schemé might result which would use the resources of each for the com=
‘mon ende Graduates who entered the normél with the university's entrance re=-
quirements for the Scilence Course may go.to the ﬁniversity as juniors, receiv=
ing the credit for the freshman and sophomore years. ‘In other words, normal
: graduétes will be.credited.at tﬁe university with sixty-four.héﬁrs of the ne-

: cessary onehundred twenty-eight semester hours requifed for the B. S. degree,
They may complete the remaining sixty-four hours in two years of fuil time work
at the university, or théy may teke advantage of the speoial;teacher-training
project which is described hefewith. On completion of two years at the nofmal
gchool the candidate will take:the City Department SftEducapion'sﬁTeachers'
Exeminations and if succeséfu}»in these, the name of sgid candidate will ap=-
pear on the eligible list and be considered forvapbointment.in due course. -
Having received an appoinfment the candidate will be assigned to one of five'

: so-calied probgtionary centerss. At the same time candidates may pursue eXxw-
tension courses et the uniVexsity at hours conventently arr@ng@d &o aé not

to interfere with regular achool works. By this plan the work of the junior and




end sophomore years may'be completed, in from three to five years dependingv

on the ability and ambition of the student. A maximum of twelve semester hours

fof the parallel teaching experience will be credited so that the necessary sixty-
four hours to be completed at the university may thus be reduced to fifty«two;v
The university cdnsidérs these twelve hours in the same light as laboratory

work, it beingﬂpractioe‘WOrk“done‘undér the supervision of a member of its
facultys The University will not confer the degree on the ccmpletion of the
specified‘coursa-untilvthe student shall have'glso cqmpleted a satisfactory

thesis which must show powers of concentration for research in the subject chosens

|  ‘ Tt should be added that teachers who pursue this plan having been appointed to

probationary centers will at the end of one yearts successful experience in

; these centers, be given a permanent appointment‘in the city school systeme®

Dre+ Charles Busseli of Teachers' College has proposed a plan for‘the_im—
provement of teachers in service. He would have all teachers entering the ser-

vice recognized as "Novices", and whether they taught in rural schools or urben

schools, elementary or high schools, or eolleges, they Wduldvbe held to a
ﬁeriod of abprentice Work ﬁﬁder close supervision. He ﬁssumes that during this
period too, they would be contlnulng their_education“ After an appropriate
unovitiate", the éuecesSfulitegcher'would pass to fhevgfgde,of nJoﬁrneymann.

On this level the supervision would be less intimeate, and the ted&cher Would

have & iargerlmeasuré bf freedom, but the stimﬁlus of fufther education would
still continue,and the teacher would reach the stage where'he or she wouldvhave
.completed an advanced éourse of profeséional study end then he qualifiad for

the next advancement.to‘thevbtatus of ®"Graduate teacher®. On this level, the

‘i supervision is still further felaxed, but again the'stimulus,for growth is "’
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| ever present. With evidences of growth and clearly demonstrated success in
classroon worg, ﬁhe final grade»of"masterteaqher" may be attained. It is
Dr. Russeli's ﬁroposal that appointménts to importent administrative end supw
ervisory posts, be 1imitéd tb Haster—teachers, but thet a large proportion of
those who reach this ‘Btatus be also retalned in the class room service as
"ilaster train1ng~teaoher“ V“Mﬂster teachers of Children" and the like, and
that no eventual distinctiong either in rank or in salary be drawn between such
‘teachers and the administrative and supervisory officesg.

: -

In the May number of the Elementary School Jourmal, Mre A. é. Berr, assisw .
tant difector df instruétién in Detroit, outlines a blan for securing the cbu
qoperatiqn of teachers in the‘imprdveﬁent of instruction. He states as follows:

fore than ohe Supefinfendent, in considering methods of improving’

instruction, has thoughtlessly overlookédvthe posgsibilities of re;

ceiving suggestioﬁs direcﬁlyjfrom thé classroom.teacher under his

supervisipn. The generallassumptién is ihax teachers ﬁust bury them-

selves with the routine téék of teaching and»not.with plans for im=-
proving the technique of teaching.. Strangely eﬁdugh, many teachers.‘

have "accepted this.assump#idn and have looked upon‘opportunities for

participatidn in the‘séﬁOQI.system as extra burdens. The experience

of the last few years,‘however, has éhoWn that thévimprovement of |

instruction is such a largé underteking that any general fdrward

movement in éducationalvpractice must:include active cooperation on

thé ﬁart of teachers as well as on the part of principals and super-

visors, |

In déaling with résﬁlts of educaiional research, which is now
carried on largely in“univéréity centers, the olassréom teacher

1l. Charles Russell: The Improvement of Teachers in Service. Bureau of Publi-~
cations, Teachers' College, New York,City, 1922.




is called upon to discover edaptations to classroom situations. Such
pragctical application is Jjust as truly sciéntific as research itself,
A tremendous émount of effoft has been expended in the universities
of the country in developing and distfituting new ideas. Iwmportant
as this Work_is} thé immedigte improvement ofrclassroom instruction
depends not merely on more ideas, but onbthé adaptation of the ideas
already before us io innumerable variations in classroom conditions.
Every membar 6f thé teaching body must ultimately think and act ac=
cofding to the best thaf science offers; This can be acogmplished
1f teachers are tralned to apply scientific principles of classroom
teachinge |

One of the most effective means of aiding teache;s in this con=
nection is the systematic conservation ofvthosé methods that have -
succeeded." |

Detroit before'the close of each school sends out a communication

to all teachers réQuésting that suggestions in regard to thevbettérment of
" the regular school Work-or'any procedurg along any line that’has‘§ee¢ed to
function sucoessfuliy be sent;in to Mr. Coﬁrtisbwho has this pooling of
suggestions and oollectioﬁ in charge. The present method'of.teaching Pri=
mary reading in Detroit has ¢ome about in this way. - A primary teacher de-
veloped the idea WLth her owﬁ class and when the report of such was turned
in it was thought;so well of that the teacher was asgked to introduce it into

the systems

A teacher knowing that such recognition will be given to her thought

end work will feel a dignity in ber daily lebor and a loyalty to the system

1. As 85 Darr. A Planm for gecuring the vesperaticn of Teashe¥d in the
Tmprovement of Instruction. =~ Elementary School Journal, Mey 1924.
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of which she ig a part. Tren%ion,lNew Jersey, is trying to solwve the provlem
of the‘training of teachers in service through a Demounstration School. In
an article by Roscoe L. West of the Elementary School Journel of April 1925,
he sums up the adventages of such a plan under five heads:
(l) It provides an organized situation in which are being worked out
the mefhods and policies of the school systems
(2) It concentrates in one building the most effective teaching being
done ln the school systems. |
(3) It gives the visiting teachers an opportunity to see gbbd technique
and organization throughout anveﬁtire school,l |
(4) It pfovides the basis for a discussioﬁ of classroom practices, he-
tween teachers, principals and supervisorse B
(5) It sets up in the school systen a définite standard toward which

r4

all of the teachers may aim, ..

" This thesis, it may be said by way of summary, intends to set fortﬁ
the importance of teacher—training, end that if we are to have a well
equipped teacher for every child in the country, it is to be throuoh the
development of our normal schoolvsystems, by increasing the extent of the
work, by multiplying ndrmél schools, by extending.their curricul& by lengthen=
ing their courses for such teachers as can find it expedient to contlnue
their work, by preparing teachers for every phase of the pablic school systemg
and by a Mlow-~up system of superv1sion that will do everything to help

the young teacher to succeed.

1. Roscoe L. West.: Teacher Training Through a Dewonstration School.
Elementary School Journal, Aprll 1925 ‘
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